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ABSTRACT

Many researches have been examined learner autonomy in other countries in recent years.
Teachers’ beliefs and practices towards learner autonomy at the tertiary level in Vietnam are,
however, very marginalized and neglected. This study investigated 385 English language teachers’
perceptions and practices to promote learner autonomy using the quantitative approach with the
combination of the adapted Borg & Al-Busaidi’s 2012 questionnaire with the researcher-made
items. The results indicated that teachers have high beliefs on learner autonomy; they think it is
feasible and desirable to promote learner autonomy in English language teaching and learning.
Most of teachers agreed on the factors which limit learner autonomy, and there is no difference in
the perceptions regarding the gender in terms of promoting learner autonomy. Therefore, it is
necessary for the teachers to encourage the learner autonomy in English language teaching and
learning with some pedagogical implications for innovating teaching methodology.
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NHAN THU'C CUA GIANG VIEN TIENG ANH VA UNG DUNG THUC TIEN
PE NANG CAO TINH TU CHU CUA NGUOI HQC

Vii Viin TuAn'", Hoang Thj Kim Chi®
! Truong Pai hoc Ludt Ha Noi, 2Téng cuc Thong ké

TOM TAT

Tinh ty chi trong hoc tdp da dugc nghién ciru nhidu ¢ cic qudc gia khac trong nhitng nim gan
déy. Tuy vdy, sw cam nhdn va ing dung cua giang vién dbi véi tinh ty chi & cap d6 dai hoc tai
Viét Nam thi hau nhu khong duge quan tim va bi ling quén. Nghién ciru ndy dugc thuc hién véi
385 giang vién tiéng Anh vé sy cam nhdn va ng dung trong viéc thiic ddy tinh tu chii cia ngudi
hoc, nghién ctru dinh lugng dugce thyc hién thong qua viée s dung két hop cau hoi trich dan trong
nghién clru cua Borg va Al- Busaidi (2012) Vol cac cau hoi thiét ké cua tac gia nghién ctru. Két qua
chi ra rang giang vién c6 quan diém cao vé tinh tu chu, giang vién cho rang co tinh kha thi va
mong muon cao vé thuc ddy tinh ‘tu chu cua nguoi hoc trong viée hoc tiéng Anh. Hau hét giang
vién déu dong ¥ vé6i nhitng nhén t6 han ché sy thuc day tinh tu chii, va khong co sy khac biét quan
diém gitra giang vién nam va nir trong viéc xdc dinh tinh ty chu. Nhu vay, giang vién can thiét
phai thic day tinh tu chu trong viée day va hoc tiéng Anh thong qua mét sb dé xuat su pham dbi
v6i viée cai to phuong phap giang day.

Tuwr khoa: nhdn thirc cia giang vién; tinh tw chu cua nguoi hoc, mé hinh gidao vién la trung tam,
mo hinh nguoi hoc la trung tam; hoc tich hop

Ngay nhdn bai: 09/9/2020; Ngay hoan thién: 21/9/2020; Ngay diang: 15/10/2020

* Corresponding author. Email: vuvantuanphd@gmail.com
DOI: https://doi.org/10.34238/tnu-jst.3566

http://jst.tnu.edu.vn; Email: jst@tnu.edu.vn 93



Vu Van Tuan et al.

TNU Journal of Science and Technology

225(12): 93 - 100

1. Introduction

Learner autonomy (LA) plays a crucial role in
a second language acquisition. Many
researches [1] — [9] have mentioned about the
nature of learner autonomy, the rationale for
promoting it, and its implications for teaching
and learning activities. In  teaching
methodology, the shift in teaching tendency
has been witnessed by the conversion from
teacher-centered model to learner-centered
one, which yields the trend to require active
learning and teaching. The role of learners has
been transformed from passive to active
participants [10]. Besides, the influence of
Industry 4.0 [11] states that the scale and
breadth of the unfolding technological
revolution result in economic, social and
cultural changes of such phenomenal
proportions that they are almost impossible to
envisage. Thus, the impact of the fourth
industrial revolution on an educational setting
has been noticeably recognized by the
emergence of e-learning or blended/hybrid
learning in recent years.

Benson [3] defined the term LA as a capacity
to control important aspects of one's learning
which is also recognized that autonomy is not
a single, easily desirable behavior. As for the
form of autonomous language learning, LA
refers to learning practices involving learners'
control over aspects of their learning or, more
broadly, learning that takes place outside the
context of formal instruction. A more simple
definition suggested by [12], LA is the
principle that learners should be encouraged
to assume a maximum amount of
responsibility for what they learn and how
they learn it. This will be reflected in
approaches to need analysis, content
selection, and choice of teaching materials
and learning methods. Nunan [13] ascertains
that autonomy is not an absolute trait as it can
take different forms depending on various
factors, such as age, learning experience,
learning goals and perceptions about learning.

Although many researches [1], [4], [6], [9],
[14], have mentioned about the relationship
between LA and language learning for about
20 years, the results have shown that both
teachers and learners do not clearly
understand the nature of LA. Actually, LA
has been a major area of interest in English
language teaching, its effect has been
highlighted that LA improves the quality of
language learning, promotes democratic
societies, prepares individuals for life-long
learning, that it is a human right, and that it
allows learners to make best use of learning
opportunities in and out of the classroom. One
of the remarkable factors in teaching and
learning process is the presence of teachers,
which is not mentioned from such analyses.
Not many researches have been conducted on
what LA means to language teachers. This
study was carried to make up for the gap that
needed to be addressed the influence which
teachers’ perceptions have on how they teach,
and on whether and how they could do to
promote LA in their own right. Moreover, this
research would investigate the meaning of LA
towards English language teachers at the
tertiary context. The results would be the
basis for proposing some practical
methodological activities to promote LA in
English language teaching and learning
(ELT). To achieve these goals, the study
addressed the following questions;

1. What are teachers’ perceptions on language
autonomy in terms of English language
teaching and learning?

2. What do teachers reckon the desirability and
feasibility of promoting language autonomy?

3. What are teachers’ beliefs on the factors
limiting language autonomy?

The results of this study would help teachers
understand the role of LA in ELT at the
tertiary context. Furthermore, future studies
could use the outcomes of this research as
resourceful references to ascertain the
influence of LA in educational settings.
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2. Methods
2.1. Research design

The study was primarily designed to find out
385 teachers’ beliefs on LA in ELT,
employing the quantitative approach with
descriptive method. The research was
incorporated some adapted parts of Borg &
Al-Busaidi’s 2012 questionnaire [1] with the
researcher-made items. University
administrators were initially contacted for
permission to carry out the survey
questionnaire. Using Cochran’s formula with
the margin of error + 5% to determine the
sample population, 385 participants were
chosen through judgment sampling method.
The respondents were asked to answer the
guestionnaire, which, with a supporting letter
from the university administrators, were sent to
the participants through email attachment with
the active link of Google form to get the quick
and economic ways to have access to a large
number of respondents. They were requested
to return the questionnaire after one month
since the date of email shot. In the case of a
low response rate, another email served as a
reminder would be sent to the participants. The
collected data went through the data screening
before the data were treated by IBM SPSS
program for the purpose of data analysis.

2.2. Sample population

The participants were selected from
universities in Vietnam with the help of
university administrators in approving of the
permission for floating the questionnaire and
providing their lecturers’ email addresses.
Because of uncertainty about the population
agreeing to participate in the survey,
judgment sampling method was applied to
choose 385 participants basing on Cochran’s
[15] formula. 195 male teachers accounting for
50.6%, together with 190 female lecturers,
equivalent to 49.4% were selected. Their years
of experience as an English language teacher
ranged from 0-4 years including 39 lecturers or

10.1%, 5-9 years (96 lecturers/24.9%), 10-14
years (106 teachers/27.5%), 15-19 years (50
lecturers/13%), 20-24 years (53 teachers/13.8%)
to over 25 years (41 lecturers/10.6%). Their
highest qualification comprised of 40
bachelors, which was similar to 10.4%, 245
masters accounting for 63.6%, and 100
doctors or 26.0%. In terms of English
program they taught most hours on, 35
lecturers, equivalent to 9.1% taught only
English major students, 69 teachers, similar to
17.9% taught non-English major students, and
the majority of lecturers taught both kinds of
students, namely 281 teachers or 73%.

2.3. Research instrument

The study adapted some parts of Borg & Al-
Busaidi’s 2012 questionnaire with the
researcher-made items. In particular, part 1
included the researcher-made questions
investigating the participants’ demographic
information, part 2 comprised of 3 groups of
questionnaires, namely 37 questions asking
about teachers’ opinions on LA which
masked into 10 categories such as technical
perspectives (items 2, 3, 6, 21, 30), political
perspectives (items 4, 7, 14, 22, 27), social
perspectives (items 16, 19, 25, 31), the role of
the teacher in learner autonomy (items 8, 18,
24, 35), age and learner autonomy (items 1,
10, 20), psychological perspectives (items 11,
29, 32, 33, 37), the relevance of learner
autonomy to diverse cultural contexts (items
13, 23), the relationship of learner autonomy
to effective language learning (9, 26, 34), the
implications of learner autonomy for teaching
methodology (15, 17, 28), and learner
autonomy as an innate vs learned capacity (5,
12, 36), these 37 questions were rated as (1)
strongly disagree, (2) disagree, (3) unsure (4)
agree (5) strongly agree. 14 questions
examined the desirability and feasibility of
LA with the scales of (1) undesirable/
unfeasible, (2) slightly desirable/ feasible, (3)
quite desirable/ feasible, and (4) very
desirable/ feasible, respectively, and 6
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researcher-designed questions were about the
factors which limit LA with the yes-no
choice, these questions had been presented to
3 experts on educational assessment and
accreditation for content validation.

2.4. Statistical tools

The research used the IBM SPSS software for
the data treatment. For demographic
information, descriptive frequencies were
used to analyze the frequency and percentage
of the respondents participating the study.
Descriptive statistics were used to find out the
mean and standard deviation of teachers’
beliefs on LA using Likert’s scale such as
(1.0 - 1.79) very low, (1.8 - 2.59) low, (2.6 -
3.39) neutral, (3.4 - 4.19) high, and (4.2 - 5.0)
very high, their desirability and feasibility of
LA with the scale of (1.0 - 1.74)
undesirable/unfeasible, (1.75 - 2.49) slightly
desirable/ feasible, (2.50 - 3.24) quite
desirable/ feasible, and (3.25 - 4.00) very
desirable/ feasible, and the factors which
limited LA, based on yes-no choice with the
descriptive frequency. Independent-Samples
T Test was used to compare the differences
between gender and their opinions on LA.

3. Results and discussion

When examining the teachers’ opinions on
technical perspectives, the results showed that
teachers had very high viewpoints for the
statements which LA was promoted through
regular opportunities for learners to complete
tasks alone (M = 4.5; SD = .674), LA was
promoted by independent work in a self-
access centre (M = 4.44; SD = .497), and
independent study in the library was an
activity which developed LA (M = 4.40; SD =
.490). They also had high opinions expressing
that autonomy could develop most effectively
through learning outside the classroom with
the high mean of 4.08, and that learning to
work alone was central to the development of
learner autonomy (M = 3.86). In general,
technical perspectives strengthen the role of

individual work which is not constrained in
one location. Learners are encouraged to
study on their own, not bound in any settings
or forces to study [2], [16].

As for political perspectives, teachers
believed learner autonomy was promoted
when learners had some choice in the kinds of
activities they did, which was denoted by a
very high mean of 4.38, and the respondents
did not have much difference in their choices
(SD = .701). Teachers also agreed when
learners could choose their own learning
materials, it promoted LA (M = 4.17; SD =
464). Another teachers’ viewpoints stated that
involving learners in decisions about what to
learn promoted LA (M = 4.08). For another
perspective, teachers also highly thought
learners had a right to choose the form of their
learning assessment (M = 3.88). The highly
noticeable lecturers” views asserted the
necessity for learners to choose how they
learnt (M = 3.71). The high opinions on the
political perspectives denote that learners
should be allowed to choose their ways of
learning, their learning programs, and their
assessment [3], [5], [13].

In terms of teachers’ social perspectives on
LA, teachers reckoned that activities
encouraging learners to work together
promoted LA very highly with the mean of
4.30. Out-of-class tasks using the internet
enabled leaners to encourage LA (M = 4.12;
SD = .567), and thanks to activities that
learners had opportunities to exchange and
learn from each other, teachers revealed that
they had high remarks on this point (M =
4.11). On the same way, teachers highly
believed that the development of LA was
supported by co-operative group work
activities (M = 3.65; SD = .721). For social
perspectives, many researches [8], [9], [14]
share the similarities in the view that
interpersonal skills are needed to enhance the
development of LA.
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The role of teachers in LA was investigated to
assess the influence of teachers in LA.
Teachers had very high opinions to
acknowledge that without the assistance of
teachers, LA could not be developed (M =
4.22), so respondents mostly shared the
similar viewpoints on this perspective (SD =
.592). This seemed to be a little opposite to
the statement that LA meant learning without
a teacher (M = 4.16), which referred to the
idea learners wanted to be independent in
their decision on what they did in their
learning process [9], [16]. For another
viewpoint, investigating the role of teachers
in supporting LA, the participants responded
the role of the teachers was very important (M
= 4.00). Surprisingly, the respondents had a
high agreement on the idea which learners
were totally independents of their teachers (M
= 3.67). Although it cannot deny the role of
the teachers in LA, teachers’ role should be
facilitated, not supervised or highly
influenced learners [10], [17],

When considering the relationship between the
age and LA, the results came out that young
language learners and adults could be combined
in one setting to promote LA (M = 4.05).
Another viewpoint revealed that language
learners of all ages could develop LA (M =
3.91). When asked about whether LA was only
possible with adult learners, the respondents
confessed that they had a low remark on this
notion. Therefore, there is no difference in the
age in terms of promoting LA.

Psychological perspectives also affected LA
to a great extent. Teachers reckoned that
learning how to learn was important to
develop LA with a very high mean of 4.36.
Similarly, teachers accepted that motivated
language learners were more likely to develop
LA than learners who were not motivated,
which was denoted by a very high mean of
4.29. Teachers also agreed that the ability to
monitor one’s learning was central to LA (M
= 4.12; SD = .541), these figures referred to

the fact that teachers recorded a high mean
and their decisions on this item were
somehow similar as the standard deviation
was 0.541. In this aspect, teachers highly
thought confident language learners were
more likely to develop autonomy than those
who lacked confidence (M = 3.99). In order to
be autonomous, learners were expected to
develop the ability to evaluate their own
learning, which was confirmed by the figures
(M = 3.39; SD = .489). For psychological
perspectives, it is important for learners to be
allowed to be autonomous in the case they
have the rights to demonstrate themselves [2],
[4], [14].

According to Schwab [11], the world is flat so
the relevance of LA to diverse cultural
contexts is taken into account. The
respondents asserted that learners from all
cultural backgrounds promoted LA very
highly (M =4.47). Clearly, the participants
rejected LA was a concept which was not
suited to non-Western learners (M = 3.93).
Because of the concern about the diverse
cultural contexts which can affect LA, the
results prove the development of the scientific
innovations removes all barriers that deter LA
in different cultures [1], [11].

As for the relationship of LA to effective
language learning, teachers acknowledged
that the proficiency of a language learner did
not affect their ability to develop LA (M =
4.29), this figure denoted that it earned a very
high mean. When examined the possibility
which was harder to promote learner
autonomy with proficient language learners
than that of beginners, teachers did not agree
that and they expressed a low mean (M =
1.97). Surprisingly, teachers believed that
promoting autonomy was easier with
beginning language learners than with more
proficient learners (M = 3.40; SD = .588). The
aforementioned ideas acknowledge the higher
proficient language learners are not
influenced by LA, the beginners are,
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somehow, affected the teachers in promoting
LA [5], [7], [16].

Considering LA towards teaching
methodology, teachers had a high view on the
statement that learner-centred classrooms
provided ideal conditions for developing
learner autonomy (M = 4.02; SD = .429). For
other investigations relating to the role of
teacher-centred classrooms and rejection of
traditional teacher-led ways of teaching, the
participants showed high means (M = 3.25),
and (M 3.19), respectively. These
implications strengthen teachers’
responsibilities in choosing the effective
teaching methodology [10], [13], [14], [17].

For the point of view LA was regarded as an
innate vs learned capacity, teachers had a high
remark when thinking that LA had a positive
effect on success as a language learner (M =
4.08; SD ,517). The respondents also
supposed individuals who lacked autonomy
were not likely to be effective language
learners (M = 3.21). Similarly, LA allowed
language learners to learn more effectively
than they otherwise would (M = 3.86). The
relationship between learners’ aptitude towards
LA is highly accepted by the researchers.

In searching the desirability of LA, teachers
assessed that it was quite desirable for
learners to be involved in decisions about the
objectives of a course, the materials used, the
kinds of tasks and activities they did, the
topics discussed, how learning was assessed,
the teaching methods used, and classroom
management with the weighted mean 2.98
and all figures were in the range of quite
desirable indexes. In addition, teachers
believed learners had the ability to identify
their own needs, strengths, and weaknesses,
monitor their progress, evaluate their own
learning, learn co-operatively, and learn
independently, and the weighted mean (3.13)
denoted that it was quite feasible. Teachers
reckoned that their learners had a high
desirability to promote LA, so it is easy for
teachers to promote LA in ELT.

Another aspect to explore the feasibility of
LA was used the same questions as the
desirability of LA. Teachers expressed
learners had quite feasibility to involve
themselves in decisions with the weighted
mean of 3.13. Similarly, learners were quite
feasible to have the ability to perform
themselves in LA, which was revealed by the
weighted mean of 3.14, according to the
remarks by the participants.

Table 1. Factors limiting learner autonomy

Frequency Percent Valid Cumulative
Percent Percent
1. Learner characteristics, such as a lack of Yes 298 77.4 77.4 77.4
motivation. No 87 22.6 22.6 100.0
2. The fixed nature of the curriculum and its Yes 306 79.5 79.5 79.5
assessment do not encourage and may even
hinder the development of learner autonomy. ~ No 79 20.5 20.5 100.0
3. The students were not trained to pe Yes 291 75.6 75.6 756
autonomous learners before entering a
university_ No 94 24.4 24.4 100.0
4. Autonomy is not promoted and required in  Yes 323 83.9 83.9 83.9
students’ society. No 62 16.1 16.1 100.0
5. Learner autonomy is hindered as teachers Yes 311 80.8 80.8 80.8
have to maintain order in the classroom. No 74 19.2 19.2 100.0
6. Other factors are not mentioned above. Yes 16 4.2 4.2 4.2
No 369 95.8 95.8 100.0
Total 385 100.0 100.0
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Table 1 shows the factors which limit
learners’ LA. It is clear to recognize that most
teachers supported the agreement of the
factors presented in Table 1. The minority —
16 teachers accounting for 4.2% expressed
that they had different ideas besides the 5-
mentioned factors. The results of the factors
could be found similarities in other researches
[1]. [4], [8], [7].

When investigating the difference in gender
about the beliefs on LA, the results revealed
that there was no disparity of the teachers
towards the 10-perspectives of LA.

4. Conclusion and limitations
4.1. Conclusion

This study examined the teachers’
perspectives on LA in ELT at the university
level. Through a survey questionnaire
consisting of three sections based on the
principles of LA, teachers have high beliefs
on LA, they think it is necessary to promote
the role of LA in ELT. Besides, teachers
believe it is desirable and feasible to promote
LA for students in view of ELT. Teachers
also agree to involve students in the decision-
making process concerning the language
learning. The results indicate a strong
preference for a more autonomous learning
process, but teachers themselves lack proper
training and expertise in this area. Findings
confirm the assumption that the autonomous
learners take proactive roles in the learning
process, generating ideas and availing
themselves of learning opportunities, rather
than simply reacting to various stimuli of the
teachers. Teachers also expect learners to
work independently and take responsibility of
their learning. Otherwise, most teachers
accept the factors which limit the promotion
of LA. The result confirms that there is no
difference in the perceptions of male and
female teachers towards LA.

4.2. Limitations of the study

Although the research has found out teachers’
beliefs to promote LA, it has not investigated

the perceptions of learners towards LA in
order to compare the mismatch between the
teachers’ and students’ perceptions. One more
limitation is this study only investigated
teachers of English, not other subjects.
Ideally, future studies should incorporate the
stakeholders’ beliefs on LA so there should
be more studies which comprise three
components, namely administrators, teachers,
and learners, which will provide a perfect
perspective on LA.

5. Implications for promoting
autonomy

The following suggested strategies for
teachers to promote LA in ELT should be
proposed into two categories. Firstly, teachers
should encourage their learners develop
independent work such as individual work,
pair/group work, outside class work, online
work, student presentations, task-based
project or using dictionaries on their own.
Secondly, teachers should give controls to
students by giving them choices of LA,
making students teaching assistants or using
drama in teaching. It is advisable for teachers
to elicit students’ feedback on lessons, and
exploit peer assessment or self-assessment.

REFERENCES

[1]. S. Borg and S. Al-Busaidi, “Learner
Autonomy: English Language Teachers’
Beliefs and Practices,” London: British
Council, Jul 2012. [Online]. Available:
https://www.teachingenglish.org.uk/sites/teac
heng/files/b459%20ELTRP%20Report%20B
usaidi_final.pdf. [Accessed Jul 15, 2020].

[2]. S. Borg and Y. Alshumaimeri, "Language
learner autonomy in a tertiary context:
Teachers’ beliefs and practices,” Language
Teaching Research, vol. 23, no. 1, pp. 9-38,
Jan 2019, [Online]. Available:
https://doi.org/10.1177/1362168817725759.
[Accessed Jul 16, 2020].

[3]. P. Benson and P. Voller, “The philosophy and
politics of learner autonomy,” Autonomy and
Independence in Language Learning, 2nd
edition. London: Routledge, Jun 2014, pp. 18-
34. [Online]. Available:
https://doi.org/10.4324/9781315842172.
[Accessed Jul 15, 2020].

learner

http://jst.tnu.edu.vn; Email: jst@tnu.edu.vn

99



Vu Van Tuan et al.

TNU Journal of Science and Technology

225(12): 93 - 100

[4]. H. Reinders and N. Lazaro, "Beliefs, Identity
and Motivation in Implementing Autonomy:
The Teacher’s Perspective," in ldentity,
Motivation and Autonomy in Language
Learning, G. Murray, X. Gao, and T. Lamb
Eds. Bristol: Multilingual Matters, Apr. 2011,
pp. 125-142. [Online]. Available:
https://doi.org/10.21832/9781847693747-010.
[Accessed Jul 16, 2020].

[5]. N. Wichayathian and H. Reinders, “A
teacher's perspective on autonomy and self-
access: from theory to perception to practice,”
Innovation in Language Learning and
Teaching, vol. 12, no. 2, pp. 89-104, Nov
2015. [Online]. Available:
https://doi.org/10.1080/17501229.2015.11032
45, [Accessed Jul 18, 2020]

[6]. D. T. H. Thu, "Learner Autonomy in Second
Language Learning in Vietnam. A literature
review," VNU Journal of Foreign Studies,
vol. 33, no. 5, pp. 123-130, Sep 2017.
[Online]. Available:
https://doi.org/10.25073/2525-
2445/vnufs.4194. [Accessed Jul 25, 2020]

[7]. N. V. Loi, "Learner Autonomy in Vietnam:
Insights from English Language Teachers’
Beliefs and Practices,” In Language Learner
Autonomy: Teachers’ Beliefs and Practices in
Asian Contexts, R. Barnard and J. Li, Eds. pp.
1-22, Special edition 2016. [Online].
Available:
http://dx.doi.org/10.5746/LEIA/LA_Asia.
[Accessed Jul 19, 2020]

[8]. N. T. Van, “Language learners’ and teachers’
perceptions relating to learner autonomy - Are
they ready for autonomous language
learning?” VNU Journal of Science, Foreign
Languages, vol. 27, no. 1, pp. 41-52, Feb
2011. [Online]. Available:
https://js.vnu.edu.vn/FS/article/view/1463.
[Accessed Jul 16, 2020]

[9]. L. X. Quynh, "Fostering learner autonomy in
language learning in tertiary education: an
intervention study of university students in
Hochiminh City, Vietnam," PhD thesis,
University of Nottingham, Jun 2013. [Online].

Available:
http://eprints.nottingham.ac.uk/13405/2/Draft
_of Thesis_-_Quynh_Xuan_Le %28June_-
_final%292.pdf. [Accessed Jul 16, 2020].

[10]. J. Schreurs and R. Dumbraveanu, "A Shift
from Teacher Centered to Learner Centered
Approach,”  International  Journal  of
Engineering Pedagogy, vol. 4, no. 3, pp. 36-
41, Jun 2014. [Online]. Available:
http://dx.doi.org/10.3991/ijep.v4i3.3395.
[Accessed Jul 16, 2020].

[11]. K. Schwab, "The fourth Industrial
Revolution," World Economic Forum. New
York: Crown Business, 2016.

[12]. J. C. Richards and R. Schmidt, “Longman
Dictionary of Language teaching and applied
linguistics,” 4th edition. Pearson Education
Limited, 2010.

[13]. D. Nunan, “Designing and adapting
materials to encourage learner autonomy,” in
Autonomy and independence in language
learning, P. Benson and P. Voller, eds.
London: Longman, 1997, pp. 192-203.

[14]. Sabitha. S. R. Najeeb, "Learner autonomy in
language learning,” Procedia - Social and
Behavioral Sciences, vol. 70, no. 1, pp. 1238-
1242, Jan 2013, [Online]. Available:
https://doi.org/10.1016/j.sbspro.2013.01.183.
[Accessed Jul 19, 2020].

[15]. W. G. Cochran, Sampling Techniques, 3rd
ed. New York: John Wiley & Sons, 1977.
[16]. E. Ustunluoglu, "Autonomy in Language

Learning: Do students take responsibility for
their learning?" Journal of Theory and
Practice in Education, vol. 5, no. 2, pp. 148-
169, 20009. [Online]. Available:
https://dergipark.org.tr/fen/download/article-
file/63225. [Accessed Jul 19, 2020].

[17]. A. C. Grima, “Pedagogy for autonomy,
teachers’ attitudes and institutional change: A
case study,” in Challenges in teacher
development:  Learner autonomy and
intercultural competence, M. Jimenez Raya
and L. Sercu, Eds. Frankurt: Peter Lang,
2007, pp. 81-102.

100

http://jst.tnu.edu.vn; Email: jst@tnu.edu.vn



