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ABSTRACT
The present study aimed to first investigate how non-English majored juniors at a Ho Chi Minh City-
based college perceived the importance of metacognitive strategies and to what extent they used these
strategies and then explore significant differences between their perceptions and use of metacognitive
strategies. The mixed-methods study was conducted with the participation of 342 non-English majored
juniors at the college. The quantitative data collected from the questionnaire were processed by SPSS
(26.0), whereas content analysis was employed to analyze the qualitative data obtained from the semi-
structured interview. The findings generally revealed that metacognitive strategies were believed to be
significant by a large humber of the students. In terms of their employment of metacognitive strategies,
only some strategies relating to goal setting, needs-based adjustments, and reflections were employed
frequently by most of the participants. Moreover, the study also indicated some significant differences
between the learners’ perceptions and their actual use of metacognitive strategies. Based upon the
aforementioned findings, some recommendations for further research on autonomous language learning
strategies with a focus on metacognitive strategies are made.
Keywords: Metacognitive strategies; autonomous language learning strategies; non-English
majors; at college level; Viethamese EFL context
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NHAN THU'C VA THUY'C TRANG SU DUNG CHIEN LUQC SIEU NHAN THUC
CUA SINH VIEN KHONG CHUYEN NGU' TAI MOT BOI CANH
DAY TIENG ANH NHU NGOAI NGU O VIET NAM
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TOM TAT
Nghién ciru nay duoc thyc hién nham tim hiéu nhan thirc ctia sinh vién nam thir ba khéng chuyén
ngit tai mot trudng cao ding & thanh phd HS Chi Minh vé tAm quan trong cta chién lugc siéu nhan
thirc cling nhu mic d 4p dung chién luge siéu nhan thic cia nhitng sinh vién nay. Ngoai ra,
nghién ctru con xem xét sy khac biét gitra 2 yéu tb nay. Nghién ctru dugc thyc hién véi sy tham
gia cua 342 sinh vién. D liéu dinh luong thu dugc tir bang hoi dugc phan tich bang phan mém
thdng ké phén tich SPSS (26.0). Bén canh do, _phuong phap phan tich ndi dung duoc str dung dé
phan tich dir liéu dinh tinh thu thap tir phong vén ban cau trac. Két qua phén tich cho thiy ring, da
s6 d6i tugng khao sat nhén thay tam quan trong cua cac chién lugc siéu nhan thie d6i véi viée hoc
tiéng Anh ciua minh; ho str dung nhiing chién luge siéu nhan thirc lién quan dén viéc lap muc tiéu
hoc tap, diéu chinh noi dung hoc theo nhu ciu ban than va phan anh lai nhitng gi da hoc mdt cach
kha thuong xuyén; co sy khac biét dang ké giita nhan thirc va viéc sir dung cac chién lugc sidu
nhéan thirc ctia nhitng sinh vién nay. Trén co s¢ nhimng két qua tim dwoc clia nghién ctru nay, cac
nghién ctru sau co thé tim hiéu sau hon vé& chién luoc ty hoc, dic biét 1a chién luge siéu nhén thirc.
Tir kKhoa: Chién lwoc siéu nhan thirc; chién luoc tw hoc; sinh vién khong chuyén ngir;, bdc cao
ddng; béi canh hoc tiéng Anh nhw mot ngogai ngir tai Viét Nam
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1. Introduction

Language learning strategies (LLSs) are a
series of tools such as specific actions,
behaviors, steps or techniques that students
often intentionally employ to improve their
learning progress in second language
acquisition and to learn a new language more
effectively [1]. In addition, Williams and
Burden [2] affirmed that learning strategies
are a variety of operations taken by learners in
order to make sense of their learning. From
the definitions of LLSs, it is inferred that
autonomous language learning strategies
(ALLSSs) in the broader sense or self-
regulated language learning strategies in its
narrower one refer to the strategies that help
language learners take active roles in their
learning and assist them to become
autonomous learners [3]. The core of ALLSs
is self-exploration, self-discovery, which
focus is how to help students learn the
language and skills [4]. Of the type of ALLSs,
metacognitive strategies are one kind of
behavior that students manage, monitor and
evaluate learning process by themselves [1].

In the 21st century, the concept of learner
autonomy is supposed to be crucial within the
changing landscape of English teaching, and
advocates of learner autonomy believe that it
plays an important role for life-long learning
[5]. Despite the significance and familiarity of
learner autonomy to learners, students’ use of
this concept are, nevertheless, constrained to
some extent due to teacher-centered
approaches, exam-oriented education,
especially the lack of the most important
factor — effective ALLSs in general and
metacognitive  strategies in  particular.
Consequently, in order to train students to be
autonomous learners, apart from the necessity
of raising learners’ awareness of the
importance of ALLSs in language learning
because “the beliefs and attitudes learners
hold have a profound influence on their
learning behavior” [6, p. 195], their practices

which means their implementation of ALLSs
should also be taken into consideration.
According to Williams and Burden [7], being
autonomous means that learners themselves
can find their own ways of self-study, and
only learning strategies can be the answer for
this problem. Moreover, Li [8] stated apart
from stimulating students’ learning initiative
and enthusiasm effectively, ALLSs can also
improve their autonomous learning ability
and learning efficiency. In order to highlight
the significance of ALLSs, Zhao [4] listed
three beneficial aspects of ALLSs regarding
improving students’ learning and learning
efficiency on a large scope, guiding teachers’
teaching methodology more effectively, and
being useful to new curriculum reform. More
specifically, thanks to the support of ALLSs
in reducing learning disabilities and in
increasing  self-confidence in learning,
students’ learning and learning efficiency can
be enhanced. Besides, objective and
meaningful ALLSs facilitate teachers’
teaching by decreasing the teaching and
training time, which in its turn, releasing the
burden of students’ learning. Finally, grasping
the strategy of knowledge acquisition
contributes to grasp more knowledge. To
conclude, Chamot and Kupper (cited in [9])
revealed successful students use their learning
strategies more often, more efficient, and
varied. In contrast, the less successful
students have fewer and even less applicable
learning strategies.

However, there have been no studies on
students' perceptions and use of ALLSs,
particularly metacognitive strategies,
conducted at the research setting so far.
Moreover, although learners have positive
attitudes towards learner autonomy, their
practices are limited to a great extent.
Nevertheless, few studies have been
administrated to identify the differences
between these two elements in foreign and
Vietnamese contexts. Some of the previous
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studies were concerned with the perceptions
and practices of teachers (e.g. [10], [11],
[12]). This is regarded a big gap that needs to
be fulfilled. Therefore, this paper aims to
explore the perceptions of non-English
majored students at the college regarding the
importance of metacognitive strategies, to
identify the extent to which they think they
can use metacognitive strategies, and lastly to
identify the differences between the non-
English majors’ perceptions and their use of
metacognitive strategies. Accordingly, three
research questions are formulated as follows.

1. What are the non-English majors’
perceptions of the importance of metacognitive
strategies in English language learning?

2. To what extent do the non-English majors
employ metacognitive strategies?

3. Are there any significant differences
between the non-English majors’ perceptions
and their use of metacognitive strategies? If
so, how?

2. Methodology
2.1 Participants

The study recruited 342 non-English majored
juniors taking the course of English for
Business Communication 2 at the college
with the support of random sampling
technique. Turning to details, there were 39
males (11.4%) and 303 females (66.6%).
Most of them were at the age of 21 (86.3%).
Regarding years of learning English, 60.5%
of them have spent 5-10 years learning
English, whereas the figures for doing so for
more than 10 years and less than 5 years were
29.5% and 9.9% respectively.

2.2 Research design

This study employed a mixed-methods design
to collect sufficient data for the research
question. In specific, the author obtained the
guantitative data from the questionnaire and
qualitative data from the semi-structured
interview. By reason, Fraenkel & Wallen [13]

stated that a research problem and a target
phenomenon would be comprehended more
completely with the support of mixed-
methods than either method alone. Likewise,
Johnson and Christensen [14] pinpointed that
both methods can complement each other
when they are concurrently or sequentially
(one part first and the other second) employed
in a study to answer a research question.

2.3 Research instruments

The researcher decided to utilize a
guestionnaire which is known to be one of the
easiest methods to manage, even with large
numbers of subjects [15] and one of the most
useful tools to exploit the subjects’ attitudes,
beliefs and perceptions [16]. The first section
of the questionnaire focused on information
about students’ gender, age, years of English
learning. The second section was divided into
two parts: The first part focusing on learners’
perceptions of the importance of
metacognitive strategies had 6 items in the
form of the five-point Likert scale ranging
from not at all important to very important;
the second part aiming to explore the
learners’ use of metacognitive strategies also
had 6 items in the form of the five-point
Likert scale: Never, Seldom, Sometimes,
Often to Always. To ensure the reliability of
the questionnaire, it was translated into
Vietnamese so that the respondents did not
have any difficulties in understanding the
questionnaire  items.  Furthermore, the
Cronbach’s alpha values of the perceptions
and the use of metacognitive strategies are .81
and .87 respectively, which indicates that the
reliability of the questionnaire is very high.

Apart from the questionnaire, the author
employed a semi-structured interview because
“the interviewer can clarify any questions that
are obscure and also can ask the respondent to
expand on answers that are particularly
important or revealing” [13, p. 119], thus
making it possible to investigate the target
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phenomenon in greater depth and breadth
[17]. In addition to administering the
guestionnaire, individual interviews were
conducted with 15 students to investigate
their  perceptions and actual wuse of
metacognitive strategies in language learning
at the college.

2.4 Data collection and analysis

The questionnaire was first administered to
342 participants, and the researchers found
that all 342 copies (100%) were valid and
accepted for analysis. Then, the researcher
employed Statistical Package for the Social
Sciences (SPSS) version 26.0 to analyze the
descriptive  statistics of the collected
questionnaires in terms of Mean (M),
Standard deviation (SD), and Paired samples
t-test. The score interval for mean scores is
interpreted as follows: 1.00 - 1.80: Not at all
important/ Never; 1.81 - 2.60: Not very
important/  Seldom; 2.61 - 3.40: So-
so/Sometimes; 3.41 - 4.20: Important/Often;
4.21 - 5.00: Very important/Always.

After the questionnaire treatment, the
researchers invited 15 members from the
target sample to participate in the individual
interviews. The interviews were conducted in
the Vietnamese language using a set of semi-
structured questions to ask and a tape recorder
to record the interviewees’ answers.
Afterwards, the researcher transcribed and
translated the transcripts into English for
analysis. Finally, the researchers organized
the transcribed and translated interview into

three main pre-determined themes, including
(1) non-English majors’ perceptions of the
importance of metacognitive strategies, (2)
their use of metacognitive strategies, and (3)
the significant differences between non-
English majors’ perceptions and their use of
metacognitive strategies. The interviewees
were labeled from S1 to S15.

3. Results and discussion
3.1 Results

3.1.1 Non-English majors’ perceptions of the
importance of metacognitive strategies

Table 1 shows that all strategies in this group
were thought to be crucial by the
respondents indicated through the high mean
score of 3.71 and the standard deviation of
.63. To be more specific, among six items,
the strategy of setting the target for my
English study and determining to achieve it
was regarded as the most significant one
(Item 1, M = 4.09, SD = .80), followed by
the strategies of “l change my learning
content and target according to my needs”
(Item 3, M = 3.70, SD = .84); “I reflect on
what | have learned based on my learning
goals” (Item 6, M = 3.68, SD = .90); “I carry
out the learning plans once they have been
made” (Item 2, M = 3.65, SD = .86); “I
select criteria to evaluate my learning
outcome” (Item 5, M = 3.59, SD = .90); and
“l monitor whether my learning is
progressing according to my plan” (Item 4,
M = 3.53, SD =.96).

Table 1. Non-English majors’ perceptions of the importance of metacognitive strategies

- . n=2342

Item Metacognitive Strategies Rank M SD
1 I set the target for my English study and determine to achieve it. 1 4.09 .80
2 I carry out the learning plans once they have been made. 4 3.65 .86
3 I change my learning content and target according to my needs. 2 3.70 .84
4 I monitor whether my learning is progressing according to my plan. 6 3.53 .96
5 I select criteria to evaluate my learning outcome. 5 3.59 .90
6 I reflect on what | have learned based on my learning goals. 3 3.68 .90
Average 3.71 .63
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Similarly, most of the interviewees reported
that the setting of the target for their English
study and determining to achieve it are
important. Next, the change of their learning
content and target according to their needs
were also revealed by a large number of them.
In addition, many interviewees stated that it
was necessary to reflect on what they have
learned based on their learning goals and
carry out the learning plans once they have
been made. Finally, as perceived by a few
students, they should select criteria to
evaluate their learning outcome and monitor
whether their learning is progressing
according to their plan.

For me, the setting up of the target for
English study and determining to achieve it is
really essential since it gives me more efforts
and encouragements to fulfil my targets. (S1)

If I can complete the learning plans once they
have been made, | will feel happy and
satisfied which in its turn, helps me keep on
trying and moving forwards in English
learning. (S5)

Monitoring  whether my learning is
progressing according to my plan and
reflecting on what I have learned based on my
learning goals are significant in that they help
me keep track of my learning frequently,
therefore having timely adjustments to get the
best learning results. (S10)

3.1.2  Non-English
metacognitive strategies

As can be observed from Table 2, the total
mean score of the whole group was pretty

majors’  use  of

high (M = 3.42, SD = .72) which indicated
that the students employed metacognitive
strategies at a high frequency. However, when
taking a more thorough look at every single
item in this group, it can be seen that Items 1,
3, and 6 had high mean values while ltems 2,
4 and 5 had lower mean indexes. More
specifically, by the highest mean score (M =
3.63, SD = 0.92), the descriptive statistics of
Item 1 revealed that the large number of the
participants frequently set the target for their
English study and determine to achieve it.
Being ranked at the second highest position
with the mean score of 3.46 and the
accompanied standard deviation of .89, Item 3
showed that most of the respondents self-
assessed that they often change their learning
content and target according to their needs.
Similarly, the reflection on what they have
learned based on their learning goals were also
employed repeatedly by the majority of the
respondents (Item 6, M = 3.45, SD = .89).

Concerning the remaining strategies with
average mean scores, Iltem 2 (M =3.32, SD =
.93) showed that the participants carry out the
learning plans once they have been made now
and then. Being nearly consistent to Item 2
with the mean index of 3.33 and the standard
deviation of .97, Item 5 revealed that the
participants select criteria to evaluate their
learning outcome from time to time. Finally,
by the lowest mean score in this group (M =
3.29, SD = .95), ltem 4 showed that the
strategy of monitoring whether my learning is
progressing according to my plan were
occasionally used by the response community.

Table 2. Non-English majors’ use of metacognitive strategies

- . n =342

Item Metacognitive Strategies Rank M D
1 | set the target for my English study and determine to achieve it. 1 3.63 .92

2 I carry out the learning plans once they have been made. 5 3.32 .93

3 I change my learning content and target according to my needs. 2 3.46 .89

4 I monitor whether my learning is progressing according to my plan. 6 3.29 .95

5 | select criteria to evaluate my learning outcome. 4 3.33 97

6 I reflect what I have learned based on my learning goals. 3 3.45 .89
Average 3.42 12
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Qualitatively, when the researchers asked
“How often do you employ metacognitive
strategies? Specify your response”, a large
number of the participants revealed that they
“usually” set the target for their English
study, change their learning content and target
according to their needs, and reflect on what
they have learned based on their learning
goals. However, the respondents did not often
use the remaining strategies in this group.
More specifically, the strategies of selecting
criteria to evaluate my learning outcome, of
carrying out the learning plans once they have
been made, and of monitoring whether my
learning is progressing according to my plan
were sometimes utilized by many of them.

| often set the target for my English study in
that if I do this, I will have more motivation to
keep on trying to achieve my goals, which in
its turn, improve my level of English
proficiency. (S1)

I change what | learn and my target
according to my needs regularly because if
the content and targets fix my needs, | will
find it more interesting to study. (S14)

Reflecting on what | have learned based on
my learning goals is the thing that | often do
in order to keep track of my learning
frequently. (S15)

3.1.3 The significant differences between non-
English majors’ perceptions and use of
metacognitive strategies

Statistically, there was a significant difference
between the participants’ perceptions and
their use of metacognitive strategies in terms
of mean scores (p = .000 <.01). This means
that the respondents thought that
metacognitive strategies were important to
their English language learning. Their use of
these strategies was divided into two groups
in which group 1 included three items which
were frequently used by the participants (Item
1, M = 3.63, SD = .92; Item 3, M = 3.46, SD
=.89; Item 6, M = 3.45, SD = .89) and group

2 involved three remaining items which were
sometimes utilized by the students (Item 2, M
=3.32,SD =.93; Item 4, M = 3.29, SD = .95;
Item 5, M = 3.33, SD = .97).

3.2 Discussion

This study has revealed some significant
findings. It was, firstly, seen that the non-
English majors at the research context
believed that metacognitive strategies played
an important role in their English language
learning. They thought that it is crucial to set
the target for their English study and
determine to achieve it, to carry out the
learning plans once they have been made, to
change their learning content and target
according to their needs, to monitor whether
their learning is progressing according to their
plan, and to reflect on what they have learned
based on their learning goals. The findings are
consistent with those in the previous studies
[11. [7]. [8].

Additionally, the results indicated that the
respondents used metacognitive strategies at a
high frequency. Specifically, the participants
showed the frequent utilization in (1) setting
the target for their English learning and
determining to achieve it, (2) shifting their
learning content and learning target according
to their needs, and (3) conducting reflection
on what they have learned based on their
learning goals. Nevertheless, the strategies of
conducting the learning plans once they have
been made; of monitoring whether my
learning is progressing according to my plan;
and of selecting criteria to evaluate my
learning outcome were not utilized repeatedly
by most students. In contrast, Duong [18]
discovered that English majors tended to use
more metacognitive strategies associated with
critical  thinking and monitoring than
metacognitive strategies of goal setting.

Finally, there were significant differences
between the students’ perceptions and their
use of metacognitive strategies. These
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dissimilarities revealed two possibilities:
Some items in the group of metacognitive
strategies were thought to be crucial by most
participants, thus being frequently employed
by them, and despite the importance, the
remaining strategies still were not utilized
regularly since the students encounter certain
barriers when employing them. To be
specific, even if all items in the group of
metacognitive strategy received significant to
the participants, only three of them were
utilized frequently which are “I set the target
for my English study and determine to
achieve it”, “I change my learning content
and target according to my needs”, and “I
reflect on what | have learned based on my
learning goals”. In contrast, the respondents
practiced the strategies of conducting the
learning plans once they have been made,
monitoring  whether  their learning s
progressing according to their plan, and
selecting criteria to evaluate their learning
outcome at an average level because of the
discouragement they have experienced when
they cannot complete their plans and the lack
of suitable rubrics or approaches to monitor or
evaluate their learning outcome, respectively.

4. Conclusion

Since the non-English majors perceived the
importance of metacognitive strategies in
ELL, they used some strategies in this group
quite frequently. Regardless of the high use of
the metacognitive strategies involving setting
goals, adjusting learning content in alignment
with learners’ needs, and making reflections,
the respondents sometimes employed the
strategies of selecting criteria for evaluation,
conducting learning plans, and monitoring
their learning process. In addition, some
significant  differences  between  the
participants’  perceptions and use of
metacognitive strategies were explored.

Some pedagogical implications are withdrawn
from the results. Firstly, based on the non-

English majors’ high perceptions of the
importance of LA in ELL, it is imperative that
non-English majors should be informed of the
importance of using ALLSs, specifically
metacognitive strategies in ELL so that they
should get prepared for life-long learning
since one of the skills for 21st century
learners is being able to act independently. If
they want to become successful language
learners, they should allocate more time on
independent language learning. Next, it is
challenging for the students to self-evaluate or
self-monitor their learning outcomes if they
do not know how to do it effectively. For that
reason, it is suggested by the study that
teachers should help the students by
introducing some kinds of rubrics for self-
evaluation to students. Moreover, teachers
should also instruct the students how to self-
monitor their learning outcomes efficiently.
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