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There has been a controversy regarding whether code-switching should
be employed in an English language classroom. It is believed that code-
switching probably facilitates English learning process; however, some
researchers express their doubt about the effectiveness of code-
switching in a classroom in which English is taught and learned as a
foreign language. This study aims to investigate university non-English
majors’ attitudes towards the use of code-switching as a communication
strategy and examine whether or not it was correlated with their English
proficiency. After the delivery of the proficiency test and a closed-
ended questionnaire to 50 non-English majors at a private university in
Ho Chi Minh City, the quantitative data were processed using
descriptive statistics and Spearman correlation. The findings indicated a
positive attitude towards using code-switching as a strategy for
communication and some positive correlations between their attitudes
and English proficiency. Based on the findings, it is supposed that the
use of code-switching is considered to be a means of communication
rather than a hindrance in an English language classroom.
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TU KHOA

Thai do

Chuyén di ngdn ngir

Chién luoc giao tiép

Sinh vién khéng chuyén ngir
Tiéng Anh 12 ngoai ngir

Viéc str dung chuyén doi ngdn ngit trong I6p hoc tiéng Anh van la mot
vin dé gay tranh céi. Trong khi mot vai nha nghién ctiu cho rang viéc
chuyén d6i ngdn ngir c6 thé hd trg viéc hoc tiéng Anh thi nhitng nha
nghién ctiu khac t6 ra nghi ngai vé tinh hiéu qua cua viéc chuyén doi
ngdn ngit trong 16p hoc tiéng Anh nhu ngon ngir nuée ngoai. Nghién cau
nay nham khao sat thai d¢ cia sinh vién dai hoc khdng chuyén tiéng Anh
ddi véi viéc chuyén doi ngdn ngir nhu mot chién lugc giao tiép va tim
hiéu xem c6 tuong quan giita thai do va trinh d6 tiéng Anh cua ho hay
khong. Sau khi thuc hién bai kiém tra nang luc va khao st vai 50 sinh
vién khdéng chuyén tiéng Anh tai mot truong dai hoc tu thuc tai Thanh
phb HS Chi Minh, dit liéu dugc phén tich dyua vao phan tich thdng ké md
ta va tuong quan Spearman. Két qua chi ra rang nhitng sinh vién nay thé
hién thai do tich cuc vé viéc st dung chuyén ddi ngdn ngir nhu mot chién
lugc giao tiép va nghién ctru nay con xac dinh mot vai méi tuong quan
gitra thai d6 va trinh d6 tiéng Anh. Dya trén nhiing két qua nay, chung toi
cho rang viéc chuyén doi ngdn ngit nén dugc xem la mot chién lugc giao
tiép hon 1a mot can trg trong I6p hoc tiéng Anh nhu mét ngoai ngi.
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1. Introduction

In the process of globalization, socio-cultural interference requires dramatic changes in using
English as a foreign language to meet communication demands. It is widely acknowledged that
English is the most commonly used language all around the world, so it has gradually become the
medium of instruction at schools in non-English speaking countries. In Vietnam, educational
institutions have required more use of English for academic and communicative purposes. In
practice, however, EFL students do not entirely use one language (target language or mother
tongue) for daily communication, but tend to mix other languages in their sentences [1]. This
phenomenon is called code-switching referring to the act of using multiple languages in speech,
often between individuals who know more than one language [2]. According to [3], code
switching is the process of “switching from one code to another or [mixing] codes even within
sometimes very short utterances and thereby create a new code” (p. 101).

There has been a high volume of code-switching research in both global and local contexts.
Ma’s (2014) [4] study on attitudes and reasons of students towards code-switching in the bilingual
class of accounting English was conducted in seven provinces in China. The findings showed the
students’ positive attitude, i.e., They were comfortable when the teachers or students used the
languages flexibly in class because they viewed code-switching as a useful means of
communication in case of insufficient lexical resources in the target language. Meanwhile, [5]
investigated reasons for the use of code-switching in the classroom and the impact of teachers’
code-switching on EFL learning and teaching. It was found that both the educators and students
held a positive attitude towards code-switching as it facilitated the learning process. Specifically, it
aided the teachers in explaining English grammar and/or establishing relationships with the
students. Moreover, the findings in [6] illustrated that the students and educators in terms of
gender, age, major, and degree had a positive attitude towards code-switching, and code-switching
was utilized and performed by all the students regardless of their gender, age, major and degree.

In the local context, a number of studies on code-switching have been carried out. Tran (2013)
[7] explored that the participants were aware of the possible harmfulness of code-switching
towards one’s language use. Noticeably, they conversely believed that code-switching was an
essential communicative strategy in a particular context. Besides the workplace context, [8]
suggested that code-switching was perceived as a beneficial tool which could be an instructional
strategy in pedagogical circumstances. Additionally, classroom code-switching has been proved
to be an essential resource for second/foreign language teachers [2]. It is worth noting that low-
level students had a tendency to rely more on and benefit from code-switching in the classroom
than advanced ones did. In the Vietnamese EFL context, students, especially non-English majors
have encountered a lot of challenges when they communicate in English [9]. Similarly, most of
the students at the research setting have had difficulties during their learning process despite the
fact that they take seven courses for general English prior to specialized courses in which English
is used as a medium of instruction. Therefore, the students need to employ strategies to overcome
such difficulties in communication. Code-switching is regarded as a communication strategy that
can minimize students’ breakdowns [10]. Given the aforementioned rationale, the study on non-
English majors’ attitudes towards code-switching as a communication strategy at the tertiary
level was conducted with the following research questions.

1. What are the attitudes of non-English majors towards code-switching as a communication
strategy at a private university?

2. Are there any relationships between the students’ English proficiency and their attitudes?

2. Methodology
2.1. Research site and participants

Table 1 illustrates the demographic information of the participants. The research was
undertaken at a private university with total 50 non-English majors from five
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departments, including 20 students of the Faculty of Economics, 7 students of the Faculty of
Information Technology (14%), 11 students of the Faculty of Finance and Commerce (22%), 5
students of the Faculty of Public Relations and Communication (10%), and 7 students of the
Faculty of Law (14%). Of the 50 participants, the number of male participants (18%) was
approximately one-fourth of that of female participants (82%).

Table 1. Gender of the respondents

Department n=50
Male Female Participants

Economics 3 (6%) 17 (34%) 20 (40%)
Information Technology 2 (4%) 5 (10%) 7 (14%)
Finance and Commerce 1 (2%) 10 (20%) 11 (22%)
Public Relations and Communication 1 (2%) 4 (8%) 5 (10%)
Law 2 (4%) 5 (10%) 7 (14%)

Total 9 (18%) 41 (82%) 50 (100%)

2.2. Research instruments

The survey including two different parts employed a closed-ended questionnaire as the data
collection tool. The first part comprises the information about gender and department that the
participants belong to. The second part consisting of fourteen items relating to the participants’
attitudes towards code-switching uses five-point Likert scale (1=Strongly Disagree, 2=Disagree;
3=Neutral, 4=Agree, 5=Strongly Agree).

The questionnaire was adapted from the questionnaire of [4] concerning students’ attitudes
towards code-switching in the bilingual classroom of accounting English, the questionnaire of [5]
relating to code switching in the EFL classroom from Bangladeshi perspective, and the questionnaire
of [6] about students and educators’ attitudes towards code-switching. Meanwhile, the English
proficiency test was adopted from Cambridge English Proficiency Quick Test for schools.

2.3. Data collection and analysis method

Before officially delivering the questionnaire to the students, the items were first written in
English and then translated into Vietnamese. This study was undertaken during the outbreak of
the COVID-19 pandemic, all of the participants were invited to do the survey online, i.e., the
questionnaire was transferred to Google Forms and sent to the participants via email. Also, the
English proficiency test was attached to the email. The students were required to complete the
test and the questionnaire and submit them by replying to the email. Initially, the expected
number of participants was approximately 100; however, only 50 copies of the questionnaire
accompanied by the test were valid.

Regarding data analysis, the collected data was extracted to Microsoft Excel from Google
Forms. The data were then converted to SPSS for statistical analysis which ran the descriptive
statistics (i.e., Mean (M) and Standard Deviation (SD)) and inferential statistics (i.e., Spearman
correlation) that the researchers used to investigate the non-English majors’ attitudes and the
correlation between their English proficiency and their attitudes towards code-switching
respectively. It should be noted that the results were calculated and interpreted based on the five
intervals (1.00-1.80=strongly disagree; 1.81-2.60=disagree; 2.61-3.40=neutral; 3.41-4.20=agree;
4.21-5.00=strongly agree).

3. Findings and discussion
3.1. Attitudes towards code-switching

Table 2 illustrates how the participants held the attitudes in 3 aspects which are cognitive,
affective and behavioral attitudes. With reference to the cognitive dimension, the students
strongly agreed with the statements ‘[c]Jode switching helps to explain unfamiliar words, terms or
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expressions.” (M=4.20, SD=0.88), ‘code-switching enhances my communication skills.’
(M=4.22, SD=0.89), and ‘[c]Jode-switching helps me practice English.” (M=4.56, SD=0.67).
Additionally, the students showed their agreement with the items ‘[c]ode-switching helps me
communicate with other people better.” (M=3.8, SD=1.23) and ‘code-switching allows me to
understand the lesson better.” (M=3.62, SD=1.09).

Concerning the affective dimension, the participants remained a positive attitude towards
code-switching. In particular, the mean scores for the items ‘T am comfortable to switch between
Vietnamese and English in front of people | know well.” (M=3.90, SD=1.15) and ‘I like people to
switch between Vietnamese and English while they are speaking to me.” (M=3.44, SD=1.26)
were quite high; however, they held a neutral attitude towards the items ‘I prefer switching
between Vietnamese and English’ (M=3.20, SD=1.29) and ‘I am comfortable switching between
Vietnamese and English in front of strangers.” (M=3.10, SD=1.33).

In contrast to the two dimensions above, the mean scores of the items belonging to the
behavioral dimension expressed the participants’ neutral attitudes. For example, the item ‘I use
Vietnamese and English every day.” (M=3.10, SD=1.31) occupied the highest mean score which
was the same as the lowest mean score of the affective dimension, followed by the items ‘I
switch between Vietnamese and English when I’'m speaking” (M=3.04, SD=1.07), ‘I switch
between Vietnamese and English in the same sentence’ (M=2.8, SD=1.07), ‘I switch between
Vietnamese and English between sentences (i.e., one sentence in one language and the next one
in another language)’ (M=2.76, SD=1.12), and ‘I switch between Vietnamese and English
easily.” (M= 2.76, SD=1.20).

In a nutshell, the mean score for all the items (M=3.46; SD=1.04) indicated the participants’
agreement with the three aspects (cognitive, affective and behavioral) towards code-
switching. Amongst the three dimensions, cognition-related items achieved the highest mean scores
(M=4.08; SD=0.95), whereas behavior-related items had the lowest mean scores (M=2.90; SD=1.15).

Table 2. Attitudes towards code-switching of non-English majors

Items 1(N) 2(N) 3(N) 4(N) 5(N) Mean (SD)

Code-switching helps me practice English. 0 1 2 15 32 4.56(0.67)

Code-switching enhances my communication skills. 0 3 6 18 23 4.22(0.89)

Code switching helps to explain unfamiliar words, terms or

expressions. 0 2 9 16 23 4.20(0.88)

Code-switching helps me communicate with other people better. 2 7 10 11 20 3.80(1.23)

Code-switching allows me to understand the lesson better. 2 5 15 16 12 3.62(1.09)
Average 4.08 (0.95)

\ COGNITIVE

I am comfortable switching between Vietnamese and 5 4 11 13 20 3.90 (L15)

g English in front of people | know well.
5 | I|_ke people to SW|_tch between Vietnamese and English 3 7 16 13 11 3.44 (1.26)
Q while they are _speaklng to me. _
- I prefer switching between Vietnamese and English. 7 5 20 7 11 3.20(1.29)
< | am cpmfortable switching between Vietnamese and 7 11 11 12 9 3.10(1.33)
____English in front of strangers.
Average 3.41 (1.26)
_, luse Vietnamese and English every day. 7 9 16 8 10 3.10(1.31)
é I switch between Vietnamese and English when I’'m speaking. 4 14 9 22 1 3.04(1.07)
O | switch between Vietnamese and English in the same sentence. 5 18 10 16 1 2.80(1.07)
S | switch between Vietnamese and English between
% sentences (i.e., one sentence in one language, the next one 8 17 7 15 3 276(1.12)
W in another language).
il switch between Vietnamese and English easily. 8 13 18 5 6 2.76 (1.20)
Average 2.90 (1.15)

Note: M = Mean, SD = Standard Deviation
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3.2. The relationship between the students’ English proficiency and their attitudes

In order to test statistical relationships between the participants’ attitudes towards the use of
code-switching as a communication strategy and their English proficiency, Spearman Correlation
was calculated. Table 3 demonstrated the correlations between the two variables.

Table 3. Relationships between the students’ English proficiency and attitudes

Cognitive Proficiency
I . . Correlation Coefficient .344*
Code-switching helps me communicate with other people better. Sig. (2-tailed) 015
Behavioral
. . . . Correlation Coefficient .301*
I switch between Vietnamese and English easily. Sig. (2-tailed) 034

Note: *. Correlation is significant at the 0.05 level (2-tailed).

As depicted in Table 3, a positive correlation between the item ‘[c]ode-switching helps me
communicate better with other people.” and the participants’ English proficiency was found. This
item belongs to the cognitive dimension. This result indicates that a more proficient English
learner might tend to flexibly utilize various sources of linguistics to explain and interpret their
ideas. Furthermore, the item ‘I switch between Vietnamese and English easily.” which is of the
behavioral dimension was positively correlated with their English proficiency. This means that
the higher achievers somehow adapted themselves to the conversation for more effective
communication.

3.3. Discussion

As far as the first research question involving the non-English majors’ attitudes towards the
use of code-switching as a communication strategy is concerned, the results indicated that the
participants had a positive attitude towards the items of the cognitive dimension and showed
neutral attitude regarding the affective and behavioral aspects. It can be interpreted that the non-
English majors tended to use both their mother tongue (L1) and the target language (L2) to
maintain the communication. These results are in line with the findings of [4] which showed that
code-switching might be a practical and effective communication technique. This situation can be
explained by the conclusion of [9] that non-English majors faced lots of difficulties during their
communication in English. That is why they are likely to switch to the first language to avoid
communication breakdowns. On the other hand, the participants showed their hesitation in
employing code-switching as a communication strategy. As claimed by [7], code-switching may
ruin students’ target language use.

As for the findings of the second research question regarding whether or not there were
correlations between the participants’ attitudes and their English proficiency, Spearman correlation
coefficient was run. It was found that there were positive relationships between the participants' level
of English proficiency and their attitudes towards code-switching as a mode of communication.
Specifically, those who were more likely to recognize the effectiveness of code-switching in
communication obtained a higher level of English proficiency. Furthermore, the easier the
participants felt in communicating with others using code-switching, the higher level of proficiency
they achieved. Even though these results may not be sufficient to lead to a conclusion that the use of
code-switching and students’ proficiency are correlated with one another, it somehow contributes to
the theoretical foundation on the relationship between the two variables. Some researchers ([2], [8],
[11]) considered code-switching as an effective instructional strategy for EFL teachers.

4. Conclusion and recommendations

This study focuses on exploring the attitudes of the non-English students at a private
university in Ho Chi Minh City towards the use of code switching as a means of communication
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and the relationship between the students' attitudes and their English language proficiency. The
findings showed the participants’ positive attitude in terms of cognition and neutral attitude in
terms of emotion and behavior towards the inclusion of code-switching in an EFL classroom. The
results further demonstrated positive correlations between their attitudes and their level of
English proficiency. In relation to levels of English proficiency, the first correlation is associated
with effective communication and the second correlation involves the flexibility of switching
between L1 (Vietnamese) and L2 (English).

Regarding the recommendations for future research, researchers should extend the scope of
the study. In other words, the sample size is relatively small, and the research focus is limited. In
particular, the present study concentrated on attitudes of 50 non-English majors from six
disciplines towards code-switching as a communicative strategy and the relationship between the
students’ attitudes and their proficiency. Therefore, the number of participants should be larger to
gain more reliable results. Moreover, there are plenty of other noticeable issues which researchers
may find interesting, e.g., challenges and prospects of code-switching in an EFL classroom or
comparison of code-switching use in terms of disciplines, age, gender, or proficiency. In another
aspect, researchers can opt teachers as a research subject, e.g., teachers’ perspectives on the use
of code-switching in an EFL classroom.
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