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This study aims to examine the challenges that English teachers face when teaching
speaking skills to non-English major students and to develop a remedial program that
addresses their specific needs. Using a descriptive research methodology, the study
involved classroom observations, conducted with 62 first-year students from Thai
Nguyen University of Agriculture and Forestry over the course of one semester and
interviews with 5 English teachers. The data analysis identified several key challenges
faced by students and teachers, including limited vocabulary, lack of confidence,
inadequate pronunciation skills, and passive learning tendencies among students,
along with difficulties in classroom management, student engagement, and providing
sufficient speaking opportunities in large classes for the teachers. Quantitative data
from the student surveys revealed that more than 70% of the students experienced
anxiety when speaking English, while 65% expressed the need for more structured
support to enhance their speaking proficiency. Based on these findings, a tailored
support program was proposed, incorporating communicative activities, task-based
learning, and pronunciation training. The study concludes that with the
implementation of appropriate pedagogical strategies, including the integration of Al
tools, teachers can significantly improve students' speaking performance and boost
their confidence in English communication. Al-driven feedback and simulation
activities are expected to enhance students' speaking opportunities and reduce anxiety.
The findings of this research are expected to contribute to the development of more
effective teaching methodologies in similar English as a foreign language contexts.
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27/6/2025 nghlen clru nay da thyc hién quan st 16p hoc trong subt mot hoc ky, khao sat 62 sinh

vién nam thir nhat va phong vén 5 giang vién tiéng Anh cua Truong Dai hoc Nong
Lam — Dbai hoc Thai Nguyén. Phan tich dir liéu da chi ra mét s6 thach thirc chinh ma
sinh vién va giang vién gip phai, bao gdm tir vung han ché, thiéu tu tin, k§ ning phat
am chua du tot va thai do hoc thu dong cua sinh vién, cung voi nhitng kho khan trong
quén 1y 16p hoc, thu hut sw chii ¥ caa sinh vién va cung cip co hdi thuc hanh noi trong
16p hoc déng hoc sinh dbi vé6i giang vién. Dt liéu dinh Iuong tir khao sat sinh vién cho
thay hon 70% sinh vién cam thay lo ldng khi noi tiéng Anh, trong khi 65% cho biét ho
can su hd trg ¢6 cu tric hon dé cai thién kha némg ndi cia minh. Dya trén nhiing phat
hién nay, mét chuong trinh hd tro dugc thiét ké riéng da dugc dé xudt, bao gf)m cac
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cu Al, giang vién c6 thé cai thién dang ké hiéu qua néi ciia sinh vién va ting cudng sy
tir tin cua ho trong giao tiép tiéng Anh. Phan hdi va cac hoat dong mé phong dua trén
Al dy kién s ning cao co hdi néi cia sinh vién va giam bét lo au. Cac phat hién tir
nghién ciru nay duge ky vong s& dong gop vao su phat trién cac phuong phap giang
day hiéu qua hon trong céc bdi canh tiéng Anh nhu mét ngoai ngit tuong tu.
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1. Introduction

Speaking represents a core communicative competence in language acquisition, enabling learners
to convey ideas and engage in authentic interactions. Despite its importance, the teaching of
speaking in many English as a foreign language (EFL) contexts remains fraught with pedagogical
challenges. Among the most common obstacles are learners’ anxiety, scarce practice opportunities,
and limited exposure to authentic language use [1]. Notably, language anxiety has been widely
recognized as a major impediment, characterized by fear of negative evaluation, fear of failure, and
difficulty in expressing thoughts clearly [2], [3]. In under-resourced educational environments, the
absence of authentic speaking contexts further hampers oral fluency development.

Educators must also address various systemic constraints, including overcrowded classrooms,
insufficient training in communicative teaching methods, and external pressures to meet
examination benchmarks [4]. To mitigate these challenges, innovative teaching approaches such
as Project-Based Learning and the use of Al-assisted technologies, including ChatGPT-4 and
mobile applications, have emerged as promising strategies for enhancing speaking instruction [5],
[6]. These approaches promote student-centered learning environments in which learners are
more engaged and supported in practicing spoken communication effectively.

Although speaking plays a crucial role in language acquisition and learner confidence, it often
receives less instructional attention than skills like grammar and reading, which align more
closely with traditional testing formats [7]. However, studies have shown that technological tools
can significantly enhance speaking outcomes by lowering learners’ affective barriers, offering
immediate feedback, and enabling additional practice beyond class time [8]. Al-powered
platforms in particular have demonstrated their ability to simulate real-life conversations and
provide customized feedback, thereby supporting fluency development in meaningful ways [9].

A persistent issue is the limited exposure to English outside of formal education. Regular and
meaningful interaction with the target language is vital for reinforcing linguistic patterns and
improving fluency [10]. In response, teachers have adopted real-world communication tasks and
digital tools such as Quizizz in conjunction with project-based learning. These methods have
shown positive results in developing vocabulary and oral proficiency in various EFL settings,
including those in Indonesia [11]. Moreover, asynchronous platforms such as Flipgrid offer
students more flexible opportunities to practice speaking and receive feedback, particularly in
large classes where individual speaking time is often constrained [12].

Despite these advancements, grammar-oriented instruction continues to dominate many EFL
classrooms due to rigid curricula and limited teaching resources. As a result, opportunities for
meaningful spoken interaction remain scarce. Digital tools such as ChatGPT-4, when
incorporated into communicative frameworks, can help overcome this limitation by facilitating
simulated conversational practice and encouraging learner participation [13]. Recent research
also highlights how Al-based instruction can offer accessible, personalized support, particularly
for students who are not majoring in English [14], [15].

Another challenge involves the overemphasis on standardized assessments, which often leads
to the neglect of oral language skills. This issue can be addressed through more formative
assessment strategies, including oral presentations and role-play activities, which provide a more
holistic understanding of learners’ speaking abilities [16].

To emphasize the relevance and originality of the present study, it is necessary to compare its
scope with prior research. Several studies have investigated the challenges of teaching speaking
to non-English major students, focusing on psychological aspects, the impact of project-based
learning, and the use of Al tools.

One study highlighted how psychological barriers such as anxiety and lack of confidence
negatively affected the speaking performance of first-year students [17]. While that research
focused on affective dimensions, the current study takes a broader view by incorporating a
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remedial program designed to simultaneously improve speaking competence and build
confidence. Another study demonstrated the benefits of project-based learning in promoting
student collaboration and oral output [18], whereas the current study introduces a more flexible
intervention that combines conventional instruction with technological enhancements.

In addition, recent studies examining Al applications such as ChatGPT-4 have reported their
effectiveness in enhancing communication skills by delivering real-time feedback and
personalized learning experiences [19]. However, the present study expands on this by
integrating Al into a structured remedial program, offering more systematic and targeted support
for non-English major students.

By synthesizing psychological, instructional, and technological elements into a unified
intervention model, this research provides valuable insights into how speaking instruction can be
improved for learners in higher education settings who face substantial communicative challenges.

2. Method
2.1. The population of the study

This study focuses on a population of 62 first-year students at Thai Nguyen University of
Agriculture and Forestry (TUAF), who are enrolled in English language courses at the university's
English center. All participants were motivated to improve their English communication skills,
particularly speaking. The group consists of 25 male and 37 female students.

The research began with a placement test to assess the students' English proficiency and to
select appropriate textbooks. Subsequently, 62 students with similar test scores were selected to
participate in the speaking improvement program. The program was conducted over one
semester, lasting 14 weeks, and included communication activities and practice using various
teaching methods aimed at improving students' speaking skills and confidence.

The first lesson in the program was designed to be an icebreaker, helping to create a comfortable
environment for students to engage in speaking activities, reduce anxiety, and encourage active
participation. Upon completing the program, students reflected on the challenges they faced in
developing speaking skills, particularly their fear of making mistakes, the lack of opportunities for
practice outside the classroom, and limited exposure to English in real-world contexts. As a result,
the researchers decided to incorporate project-based learning (PBL) and modern learning tools,
such as mobile applications and Al technologies, to address these challenges.

2.2. The research instruments

The researcher employed the following instruments in this study: classroom observations,
student surveys, and teacher interviews.

A series of classroom observations were conducted across various English-speaking classes at
TUAF. These observations aimed to identify the difficulties teachers faced while delivering
speaking lessons. Observation sessions were carried out twice a month over one academic semester
and focused on aspects such as student engagement, teaching techniques, error correction, and
classroom interaction. The researcher used an observation checklist adapted from Ur [9], which
allowed for systematic data collection related to teaching practices and learner responses.

A structured questionnaire was distributed to 62 first-year non-English major students who
were enrolled in an English communication course. The questionnaire consisted of both multiple-
choice and open-ended questions aimed at understanding students’ attitudes, motivation, and
perceived difficulties regarding speaking English. The items focused on factors such as speaking
anxiety, vocabulary limitations, pronunciation challenges, and opportunities to speak English
both inside and outside the classroom. The survey followed a 5-point Likert scale, ranging from
"strongly agree" (5) to "strongly disagree" (1), and Vietnamese translations were provided to
ensure accurate understanding.
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Semi-structured interviews were carried out with five English teachers at the university who
had at least three years of experience in teaching speaking skills. Each interview lasted between
30 to 45 minutes and explored the teachers’ perspectives on student needs, available materials,
classroom constraints, and their personal strategies for enhancing speaking performance. The
interviews were recorded and transcribed with the participants' consent for qualitative analysis.

2.3. Data collection

The study was conducted over one academic semester at TUAF with the participation of 62
first-year non-English major students and their English teachers. Data collection included five
steps as follows:

Step 1: In the first month, classroom observations were carried out weekly to identify
common teaching practices, student responses and classroom dynamics during speaking lessons.

Step 2: In the fifth week, a structured questionnaire was distributed to students to collect their
perceptions of the challenges in learning speaking skills and their expectations for support.

Step 3: In the sixth and seventh weeks, semi-structured interviews were conducted with five
English teachers to explore the difficulties they experienced in teaching speaking skills.

Step 4: In the eighth week, informal discussions were conducted with selected students and
teachers to verify and clarify the information collected in the earlier stages.

Step 5: In the final weeks of the semester, all collected data were analyzed and synthesized to
design a support program addressing the identified challenges and promoting students' speaking
skill development.

2.4. Data analysis

To identify the main challenges in teaching speaking skills and inform the development of a
support program, data from classroom observations, student surveys, and teacher interviews were
analyzed. Descriptive statistics from the surveys were processed using SPSS 20, while qualitative data
from interviews and observations were thematically analyzed to identify recurring patterns and concerns.

3. Results and discussion
3.1. Empirical insights into challenges in teaching speaking skills

Table 1 highlights several key challenges students face in developing their English speaking
skills. Fear of making mistakes, lack of speaking opportunities, and limited use of English
outside the classroom are significant barriers, with 82%, 76%, and 88% of students affected,
respectively. These issues prevent students from gaining confidence and fluency in speaking.
Additionally, 64% of students struggle with pronunciation models, and 70% report boredom with
traditional teaching methods, further hindering their progress.

To address these challenges, a more interactive and student-centered approach is needed.
Teachers should create a supportive environment where mistakes are viewed as part of the
learning process. Providing more speaking opportunities in class, incorporating real-life practice,
and using engaging teaching methods can help students overcome these obstacles and improve
their speaking skills.

In conclusion, the data suggests that by shifting to more dynamic, student-focused teaching
methods, students can be better supported in developing their speaking abilities.

Table 1. Summary of survey responses

No. Issues Percentage of students affected (%)
1 Fear of making mistakes while speaking 82
2 Lack of speaking opportunities in class 76
3 Rare use of English outside the classroom 88
4 Difficulty understanding pronunciation models 64
5 Boredom with traditional teaching methods 70
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3.2. A Guide for a remedial program

To address the speaking challenges faced by first-year English major students at TUAF, a
remedial program should be designed with clear objectives, practical strategies, and supportive
tools. This program aims to enhance students’ confidence, participation, and oral fluency through
structured practice and continuous feedback.

The first component of the program focuses on building a supportive classroom environment.
Teachers should adopt positive reinforcement techniques, encourage peer collaboration, and
minimize the fear of making mistakes. Regular pair and group activities can promote mutual
support and reduce anxiety, while flexible seating arrangements and inclusive classroom
language help foster a psychologically safe space for speaking.

The second component emphasizes the integration of communicative tasks that mirror real-
life contexts. Activities such as storytelling, debate, and role-playing are particularly effective in
promoting spontaneous speaking and vocabulary usage [9]. These tasks not only simulate
authentic communication but also create opportunities for students to personalize their responses
and engage more deeply with the language.

The third component involves the integration of digital tools and Al-powered resources.
Platforms like Flipgrid can be used to collect students’ video responses outside of class, allowing
teachers to provide individualized feedback and enabling students to self-assess their progress.
Applications such as Duolingo or Elsa Speak can support pronunciation improvement, while Al
chatbots like ChatGPT-4 can simulate real-life conversations, helping students to gain confidence
and practice in a low-pressure environment [10] - [12].

Additionally, the program should include regular formative assessments to monitor progress
and provide timely feedback. Oral presentations, peer evaluations, and teacher-student
conferencing are useful techniques that allow students to reflect on their speaking abilities and set
personal learning goals. This ongoing assessment process fosters learner autonomy and keeps
students engaged throughout the learning journey.

Finally, the remedial program should be flexible and adaptive to learners’ needs. Teachers are
encouraged to gather feedback frequently and adjust content, pace, and activities accordingly. By
combining supportive pedagogy, authentic speaking tasks, technology integration, and
continuous assessment, the program can effectively address the current shortcomings in speaking
instruction and significantly improve students’ oral communication skills.

3.3. Analysis of student speaking performance improvement following the remedial program

Table 2 provides a detailed comparison of student speaking performance before and after
participating in the remedial program. The data clearly demonstrates substantial improvements
across all evaluated criteria, highlighting the positive impact of the program on the students'
speaking abilities. Fluency, a critical aspect of speaking skills, showed a significant increase, rising
from a pre-program average of 4.1 to 5.9, suggesting that students became more confident and fluid
in their speech. Similarly, pronunciation clarity, which is often a challenge for EFL learners,
improved from 4.4 to 5.6, reflecting enhanced articulation and the ability to produce clearer sounds.

Perhaps most notably, the students' willingness to participate in speaking activities grew
considerably, increasing from an average of 3.7 before the program to 5.5 afterward. This shift
indicates that the program helped reduce anxiety and created a more supportive environment for
students to engage in speaking tasks. Additionally, vocabulary use showed a notable increase,
from 4.9 to 6.1, suggesting that students not only improved their fluency but also expanded their
lexical range, allowing them to express themselves more effectively and precisely.

These improvements are a testament to the program's success in addressing key speaking
challenges such as anxiety, limited speaking opportunities, and lack of real-world practice. The
overall progress in all four criteria underscores the importance of integrating interactive,
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communicative methods in language instruction. The data from Table 2 confirm that the remedial
program was effective in fostering essential speaking skills, offering valuable insights into how
targeted interventions can significantly enhance student performance in contexts of English as a
foreign language.

Table 2. Comparison of student speaking performance (before and after program)

No. Criteria Pre-program average (out of 10) Post-program average (out of 10)
1 Fluency 4.1 5.9
2 Pronunciation clarity 4.4 5.6
3 Willingness to Participate 3.7 5.5
4 Vocabulary use 4.9 6.1

4. Conclusion

This study explored the challenges English teachers face in teaching speaking skills and
evaluated a remedial program designed to improve students' performance. Findings show that
student anxiety, limited speaking opportunities, and large class sizes are key obstacles,
compounded by limited teacher training and exam pressure.

The remedial program, which utilized communicative activities, project-based tasks, and
digital tools, helped improve students' fluency, pronunciation, and confidence. Data from pre-
and post-program assessments showed clear progress, aligning with previous studies emphasizing
interactive, student-centered approaches [1], [4], [9], [11], [12].

However, students still lack real-life speaking practice, and teachers require more support and
resources. To address this, schools should integrate more speaking tasks into the curriculum,
adapt technology to student needs, and provide continuous teacher training. Flexible assessment
methods are also essential for more accurate tracking of speaking progress.

In conclusion, this study underscores the need for further research with larger sample sizes
and longer durations. It provides a foundation for improving speaking instruction in EFL
classrooms, aiding teachers and students in overcoming persistent challenges in developing
effective speaking skills.
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