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1. Introduction 

In the last two decades, Vietnam‟s education system has paid more attention to English as a 

foreign language (EFL) education for young learners (YLs) at primary schools, and even at 

preschools and language centers. Vietnam has witnessed a lot of responses to the national 

language policy such as restructuring the English programs, issuing new textbooks, training 

English teachers for teaching YLs in primary schools. Nonetheless, the policy also shows a lack of 

alignment with its implementation due to poor planning [1], and teaching EFL to Vietnamese YLs 

is still considered a difficult and challenging task for teachers, especially for novice ones. That is 

because it depends on a variety of related factors including the teachers themselves, learners, 

facilities, textbooks, and learning environment. Teacher-related factors, consisting of teachers‟ 

knowledge, experience, thought or belief, may have much influence on the process of EFL teaching 

and learning. Teachers‟ beliefs may be one of the dominant factors. Zheng [2, p.14] defined teacher 

beliefs as “teachers‟ psychologically held thinking, conceptions and understanding about teaching 

and learning, and they are both implicit and explicit in nature”. Teachers‟ belief systems are formed 

gradually over time and derived from different sources, such as their own learning experience when 

they were learners, teaching experience, practices, and personal factors, etc. [3]. 

Calderhead [4] categorized teachers‟ beliefs as beliefs about learners and learning, teaching, 

subject, learning to teach, self and teacher role [3]. Teachers‟ beliefs about learners reflect their 

beliefs about learners‟ ability to learn languages (e.g., pronunciation, vocabulary, grammar and 

four language skills), their learning styles, motivation as well as attitudes towards learning. 

Beliefs about learning show that teachers understand the nature of language learning, the learning 

process, or learning activities or styles, and ways of making learning take place. Meanwhile, 

beliefs about teaching reflect teachers‟ perceptions of effective teaching methods, teaching 

process, and successful ways of managing classroom [5]. Researchers have indicated that 

teachers‟ beliefs influence their practices, consciousness, attitudes, teaching methods and 

policies, and decision-making and interactions with their learners, and finally bring about the 

improvement of learners‟ learning abilities [6]. Moreover, beliefs help teachers form their 

planning, curricular decisions, and identify what should be taught in the classroom, which will 

bring a considerable amount of advance in learners‟ language capabilities [7].   

So far researchers both in foreign and local contexts have conducted studies to investigate 

different aspects related to teachers‟ and undergraduate preservice teachers‟ (UPT) beliefs about 

teaching EFL, for example, UPTs‟ beliefs about YLs‟ language learning [8],  beliefs about EFL 

teaching [9] - [10], beliefs about EFL learners and learning, pedagogical knowledge, teaching, 

content, goals of language teaching, the role of teaching, subject, schooling, hearsay, self, learning 

to teach, and the teacher education program [11] - [12], beliefs about classroom practices, lesson 

planning, assessment [13]. In the Vietnamese context, literature reveals few studies in this field, 

for example, Vu [14] investigated teachers‟ beliefs about teaching English speaking skills, or Le et 

al. [15] conducted a study on UPTs‟ beliefs about learner autonomy development. Rarely have 

previous studies been conducted to investigate UPTs‟ beliefs about learners‟ ability, EFL learning, 

teachers themselves and their teaching methods in EFL education for YLs in Vietnam although as 

stipulated by the Ministry of Education and Training, YLs from Grade 3 to Grade 5 in primary 

schools learn English as a compulsory subject, and many of them also learn English at language 

centers optionally. To meet the demand of primary schools and language centers, many 

universities of education are striving to train more qualified EFL teachers. Nevertheless, research 

is still at an early stage in terms of evaluating UPTs‟ beliefs about teaching English to YLs, and 

UPTs‟ beliefs about teaching English to young learners has received relatively little attention in 

the Vietnamese context. Beliefs of UPTs need to be researched thoroughly for successful 

implementation of EFL teacher education and practices in primary schools and language centers. 

The present study seeks to fill the research gap in this area. It aims to investigate the UPTs‟ beliefs 
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about YLs‟ EFL learning in terms of learning styles and preferences and their ability to learn four 

English skills, and beliefs about EFL teaching to YLs in terms of teaching methods and self. The 

study attempted to address two research questions as follows: 

1) What are the undergraduate preservice teachers‟ beliefs about young learners‟ EFL learning?  

2) What are the undergraduate preservice teachers‟ beliefs about self and teaching methods 

used in teaching EFL to young learners?  

The research findings are expected to inform EFL teacher trainers, educators and curriculum 

designers of the value and necessity, and significance of investigating and understanding UPTs‟ 

beliefs about EFL teaching and to shed light on the field of EFL education for YLs.  

2. Research methodology 

2.1. Research site and participants 

The current study was conducted at Ho Chi Minh City University of Technology (HUTECH 

University). It is a private multidisciplinary university located in Ho Chi Minh City, Vietnam. 

“English language” is one of over 50 majors trained at the university. The students who enroll in 

the Faculty of English Language (FoEL) can choose one of the four sub-majors, including 

“English for business”, “English for tourism and hospitality”, “Translation and interpretation of 

English”, and “Teaching English as a foreign language (TEFL)”. The TEFL-majored students are 

required to complete four compulsory courses on “theories of English teaching and learning”, 

“techniques for teaching EFL”, “teaching EFL to young learners”, and “teaching practice”. 

Before graduation, those students take the course “teaching practicum” which requires the 

students to observe experienced teachers‟ classes, practice making lesson plans and teaching 

English to YLs at primary schools and English centers.  

Convenience sampling was employed for the current study. The sample of the study consisted 

of 133 undergraduate preservice students. The number of female students was 90 (67.7%), while 

that of males was 43 (32.3%). Their ages range from 21 (93.2%) to 24 (6.8%). Their English 

proficiency level ranges from upper-intermediate (79.7%) to advanced (20.3%). All of them took 

part in this study just after they finished the four TEFL courses and before their eight-week 

teaching practicum at primary schools and English centers.  

2.2. Research instruments 

The current study employed mixed methods research design using two research instruments, 

i.e., the questionnaire and interview for collecting both quantitative and qualitative data. In terms 

of the questionnaire, it consists of two parts; the first part asks about personal information, and 

the second one with 40 items using 5-point Likert scale (Strongly disagree, Disagree, Undecided, 

Agree, Strongly agree) asks about the UPTs‟ beliefs about teaching EFL to Vietnamese YLs in 

terms of four aspects, including beliefs about YLs (9 items), YLs‟ ability to learn four skills EFL 

learning (16 items), teaching methods and techniques (10 items), and the self (5 items). All the 

items were designed based on literature review. The Cronbach‟s Alpha coefficient of the 

questionnaire items is excellent as displayed as follows: beliefs about YLs (9 items) = 0.908 and 

YLs‟ ability to learn four skills (16 items) = 0.961, beliefs about teaching methods and 

techniques (10 items) = 0.929, and self (5 items) = 0.909. The second instrument was the semi-

structured interview consisting of five open-ended questions used to collect qualitative data to 

gain a deeper understanding of the participants' beliefs to support quantitative data. 

2.3. Procedures for data collection and analysis 

Data of the study were collected in the last two weeks of December 2023, just after the 

students finished the first semester of the academic year 2023-2024. 136 UPTs from three TEFL 

classes completed the questionnaire within 15 minutes. Due to the irrelevant responses of the 

three questionnaire copies, 133 copies were relevant, so the final number of participants was 133. 
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For the interviews, 10 UPTs volunteered to join the interviews. Each participant had about 15 

minutes to answer the questions. To ensure that all interview data were accurate and 

comprehensive, every interview was performed in Vietnamese and meticulously recorded. In 

addition, an interview sheet was used for each participant; the researcher also took particularized 

notes throughout the interview procedure.  

With respect to data analysis, through SPSS software, descriptive statistics was employed to 

analyze the quantitative data. Mean (M) and standard deviation (St. D) were calculated. Mean 

(M) scores for beliefs about teaching EFL to Vietnamese YLs were interpreted as follows: For 

both research questions, based on the calculated interval coefficient for four intervals in five 

points (5-1=4), intervals with the range of 0.80 (4/5) were arranged. The following criteria in the 

Likert scale were used to interpret the data: strongly disagree (M = 1.00 -1.80); disagree (M = 

1.81 - 2.60); undecided (M = 2.61- 3.40); agree (M = 3.41 - 4.20); strongly agree (M = 4.21 -

5.00). Meanwhile, content analysis was employed for analyzing data collected from the 

interviews. The students were coded as UPT1, UPT2, UPT3… and UPT10.  

3. Results and discussion 

3.1. Results 

3.1.1. Beliefs about YLs’ EFL learning  

Data from both questionnaire and semi-structured interviews are displayed in this section. The 

data displayed in Table 1 reveal that most UPTs had positive beliefs about YLs‟ learning English 

with M = 3.56 of 9 items for beliefs about YLs‟ learning styles and preferences and 3.49 of 16 

items for beliefs about YLs‟ ability to learn 4 English skills.  

Table 1. Descriptive statistics of beliefs about YLs’ learning EFL 

No categories N M St. D 

1 Beliefs about YLs‟ learning styles and preferences 133 3.56 0.726 

2 Beliefs about YLs‟ ability to learn four English skills 133 3.49 0.782 

Beliefs about YLs’ learning styles and preferences 

Regarding UPTs‟ beliefs about YLs‟ learning styles and preferences, data collected from the 

questionnaire revealed that most of the UPTs believed that YLs “learn English with different 

learning styles” (item 2), “learn English faster than adults do” (item 3) and “have individual 

differences in their cognitive development process” (item 4) with M = 3.95, 3.75 & 3.68 and St. 

D = 0.560, 0.676 & 0.692 respectively. They also agreed that “the earlier YLs learn English, the 

better the results will be” (item 5), and “the ways YLs use their mother tongue would affect their 

capabilities to learn English” (item 7) with M = 3.74 & 3.42 and St. D = 0.673 & 0.820 

respectively. Particularly, most of them had positive beliefs that YLs “like learning English 

through the use of technological devices” (item 8), and “prefer interesting and appropriate 

learning activities” (item 9) with M = 3.65 & 3.90 and St. D = 0.762 & 0.776 respectively. 

However, the participants were undecided about two items, including “Every YL can learn 

English well” (item 1), and “YLs can learn English in the same way as they learn Vietnamese 

(item 6) with M = 3.34 & 3.22 and St. D = 0.897 & 0.776 respectively.  

In terms of qualitative data collected from the interviews, it was found that the participants 

expressed different beliefs about YLs‟ learning styles, preferences and ability. With respect to the 

age and ability to learn a foreign language, several UPTs expressed that, for example, “in my 

belief, YLs are better at learning English than adults are” (UPT1); “kids learn English faster 

than teens and adults as they don't have lots of subjects at school, pressure of examination and 

work” (UPT4); “the sooner children begin to learn a language, the more likely they are to master 

it” (UPT5); “YLs can make much more significant progress in learning English than other age 

groups” (UPT8); “in my belief, YLs are better at learning English than adults since kids can 

learn English from everyone and everything that make sense to them” (UPT9).  



TNU Journal of Science and Technology 229(03): 227 - 236 

 

http://jst.tnu.edu.vn                                                231                                                   Email: jst@tnu.edu.vn 

When it comes to YL‟s learning styles or preferences, most of the participants have common 

beliefs that YLs‟ learning styles are diverse. They believed that most of the YLs prefer visual, 

auditory and kinesthetic learning style. For example, “It seems to me that the styles of YLs in 

acquiring English are diverse, including auditory, visual, and kinesthetic learning styles” 

(UPT2); “each child may have a particular style of learning English. Some like visual, others like 

auditory or kinesthetic styles” (UPT5); “I think most kids have visual learning styles” (UPT6); or 

“I believe that YLs have diverse learning styles. Each child has their unique way of processing 

information, retaining knowledge, and engaging with the language” (UPT8). 

Regarding learning activities, most of the UPTs believed that YLs are creative and dynamic; 

they like playing games, songs or engaging in interesting learning activities. For example, UPT6 

expressed, “they are creative so they will discover new ways to learn to keep themselves from 

getting bored. They have good short-term memory to learn English. They tend to learn better the 

topics that interest them.”  

Beliefs about YLs’ ability to learn English skills 

Regarding beliefs about YLs‟ ability to learn English listening and speaking skills, quantitative 

data collected from the questionnaire revealed that among 7 items to show YLs‟ ability, the UPTs 

agreed with 6 of them, including YLs can “ask for specific information or for help if something is 

not clear” (item 11) with M =  3.59 & St. D = 0.769, “comprehend the gist and sequence of actions 

in stories, tales, cartoons, songs, games with the help of visuals” (item 12) with M =  3.81, St. D = 

0.817; “comprehend roles in pair or group work and can react to them” (item 13) with M = 3.47,  

St. D = 0.671; “give short and appropriate answers to short questions in context” (item 14) with M 

=  3.60 & St. D = 0.672; “ask short, simple questions with a little help” (item 15 ) with M = 3.60, 

St. D = 0.701; “tell a short story with the help of pictures and questions” (item 16) with M = 3.80 

& St. D = 0.591. The only one that they were undecided about is “YLs can follow classroom 

instructions accurately” (item 10) with M = 3.05 & St. D = 0.867.  

Regarding beliefs about YLs‟ ability to learn English reading and writing skills, it has been 

found that most of the UPTs believed that YLs can “comprehend the gist of learnt words, 

expressions and sentences” (item 17 ), “comprehend the gist of short, familiar texts (item 18), 

“read a few familiar picture books aloud” (item 19 ), and “comprehend the gist of short 

descriptions, dialogues, and stories including some new words (item 20) with M = 3.44, 3.44, 

3.44 & 3.45 and St. D = 0.692,  0.763, 0.748 & 0.792  respectively. In addition, with respect to 

writing skills, the participants believed that YLs can “copy familiar words and short sentences 

correctly” (item 21), “write down a short simple text quite accurately as it is being dictated” 

(item 23), “write simple, short sentences about items in a picture” (item 24) with M = 3.69, 

3.41 & 3.59 and St. D = 0.927, 0.981 & 0.892 respectively. However, the UPTs were not sure 

whether YLs can write down most of the familiar words after dictation and can check if the 

spelling is correct (item 22) and “fill a form with personal data” (item 25) with M = 3.38 & 

3.33 and St. D = 0.779 & 0.781 respectively.  

In terms of qualitative data collected from the interviews, it has been found that they are 

consistent with quantitative data showing that all the participants reported that YLs have the 

ability to develop 4 English skills. They can develop listening and speaking skills faster than 

reading and writing skills. They also believed that YLs can develop different strategies in learning 

the four skills. For example, “…. I think YLs can get the gist and sequence of actions in stories, 

tales, cartoons, songs, and games with the help of visuals. They can also tell a story based on 

pictures and supporting questions…, they can also write down words they are familiar with after 

dictation and check that the spelling is accurate” (UPT1); or “… YLs can write short, simple 

sentences to describe something but make lots of grammatical mistakes and spelling mistakes,… 

can listen to the description of people, objects, places to do matching activities, gap-filling, 

multiple choice and coloring,… skim/scan a short text to do True/False, gap-filling, multiple 

choice exercises;… produce short, simple sentences without using much connector” (UPT4). 
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3.1.2. Beliefs about teaching methods and self 

Data from both questionnaire and semi-structured interviews are displayed in this section. The 

data displayed in Table 2 reveal that most UPTs had positive beliefs about teaching methods used 

to teach YLs (10 items) M = 3.71, and beliefs about self (5 items) with M = 3.64.  

Table 2. Descriptive statistics of beliefs about teaching methods and self 

No categories N M St. D 

1 Beliefs about Teaching Methods  133 3.71 0.627 

2 Beliefs about Self 133 3.64 0.670 

Beliefs about teaching methods  

Quantitative data show that most of the UPTs agreed with all the items displaying methods used 

in teaching English to YLs except that they were undecided about whether “YLs are permitted to 

make errors in English without the teacher‟s correction” (item 34) with M = 3.38 & St. D = 0.671. 

More specifically, they believed that “Only English method is more effective than bilingual method 

of using both Vietnamese and English” (item 26) with M = 3.59 & St. D = 0.679; “YLs learn 

English better if they are given opportunities to move around in the English classroom” (item 27), 

and “acquire English easily when they participate in activities” (item 28) with M = 3.77 & 3.89 and 

St. D = 0.667 & 0.560 respectively. In addition, they believed that “English pronunciation, 

vocabulary, and grammar should be taught in an integrative manner, rather than separately” (item 

29) with M = 3.68 & St. D = 0.670; “All English skills of listening, reading, speaking and writing 

should be taught to young learners in the very beginning” (item 30) with M = 3.59 & St. D = 0.569. 

They thought that “Vietnamese should sometimes be used while teaching English to young 

learners” (item 31) with M = 3.97 & St. D = 0.547. Particularly, most of them believed that 

technological devices are helpful for YLs to learn English and “it is important to use multimedia 

equipment (e.g., audio, video…) to teach English to young learners” (item 32) M = 3.97 & St. D = 

0.548. In relation to mistake correction, most of them believed that “YLs should not be punished for 

making mistakes while learning English” (item 33) with M = 3.64 & St. D = 0.569; and “Teachers 

should always correct all mistakes for young learners” (item 35) with M = 3.65 & St. D = 0.720.  

In terms of qualitative data, most of the participants reported that they believed in “interactive 

methods” which attracts YLs through activities like games, songs, role-play, storytelling. For 

example, UPT2 expressed, “Teaching YLs is best done through fun and interactive methods, like 

games, stories, and songs. Using visuals and creating a positive learning environment helps to 

make the process enjoyable and effective.” More interestingly, most of the participants believed 

that using technological devices in teaching English to YLs is beneficial. For example, UPT7 

reported, “Incorporating age-appropriate educational technology enhances engagement and 

offers supplementary learning resources.” Moreover, the participants also believed that such 

teaching methods as Total Physical Responses”, “Communicative language teaching”, “Direct 

method”, “Audio-lingual method” or “Multi-Sensory Approach”. For example, UPT6 expressed 

“Integrating visual, auditory, and kinesthetic activities supports diverse learning styles and 

enhances comprehension”; or, “teaching methods and techniques for young learners center 

around creating an engaging and effective learning environment that caters to their unique needs 

and abilities;… YLs flourish in environments that are playful and active” (UPT8).  

Beliefs about Self 

Quantitative data show that most of the UPTs believed that they are “confident enough to 

become a good English teacher” (item 36), and “capable of teaching English to young learners 

(item 38) with M = 3.68 & 3.65 and St. D = 0.711 & 0.803 respectively. In addition, they 

believed that “teaching English to YLs is a meaningful job” (item 39), and “they can teach 

English successfully to YLs just after they graduate” (item 40) with M = 3.92 & 3.58 and St. D = 

0.504 & 0.607 respectively. However, they were unsure about whether “teaching English to YLs 

will be very easy and a lot of fun” (item 37) with M = 3.38 & St. D = 0.701.  
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Concerning qualitative data, the participants reported that they are confident enough and able 

to teach English to YLs in the future. They have enough knowledge and skills after completing 

the TEFL program. They also believed that they are able to apply different teaching techniques 

for teaching YLs at primary schools and centers. For instance, “I'm quite confident. I believe I 

can teach YLs pretty well. I was advised to adjust my behaviors in teaching YLs… (UPT10); or, 

“I believe that with the knowledge I've gained from teaching courses as well as my experience 

working at English centers,… teach and manage young learners well,… develop strong skills for 

lesson planning, classroom management, skills of dealing with YLs, and… deliver a lesson 

effectively” (UPT9).  

3.2. Discussion 

The findings of the study have revealed that the majority of UPTs hold common beliefs about 

YLs‟ EFL learning, teaching methods used to teach YLs and self. That is because they share the 

same native language, experience common educational system and have the same cultural 

background. This finding of the study is consistent with that of Liao [16], which shows that EFL 

teachers usually have certain beliefs about EFL teaching and learning and reflects the effectiveness 

and issues in EFL teacher education. Those beliefs of the UPTs may originate from their earlier 

learning experiences, TEFL course at the university, and or their Vietnamese cultural background.  

Beliefs about YLs’ EFL learning 

More specifically, regarding beliefs about YLs‟ EFL learning, the findings of the current 

study are consistent with those of a study conducted by Reynolds et al. [12] showing that 

preservice teachers hold common beliefs about teaching EFL to YLs. Their common beliefs are 

related to learning styles, preferences, ages, learning activities. Notably, most of the participants 

believed that YLs can learn English faster than adults do and have different learning styles. 

However, at the age of under 12 years old, most YLs cannot decide which style is good for them 

as stated by Bland [17] that YLs are highly dependent on the teacher. They may not yet have 

many general learning strategies, and need to learn strategies while they are learning language. In 

addition, the UPTs agreed that YLs should learn English earlier. Perhaps, educators have a 

similar opinion. That is why in many countries (e.g., Korea, Mexico, European Community, etc.), 

English is compulsorily taught to children at pre-primary establishments [18]. This finding also 

reflects Enever‟s opinion [19] that it is valuable to start learning languages early to become fluent 

by adulthood and that the learning of more than one language at a young age increases the 

capacity for cognitive processing.  

The findings also show that learning activities for YLs should be diverse to meet students‟ 

pleasure, curiosity, preferences of visual, auditory and kinesthetic learning styles. The finding is 

in alignment with Bland‟s opinions [17] showing that children have innate abilities and curiosity 

to discover new things. Finally, the participants also believed that YLs can learn English in a 

similar ways of learning Vietnamese. Obviously, their belief is supported by educators‟ 

consensus, showing that the younger the learners are, the more similar the process of their FL 

development tends to be to the acquisition of their first language [20]. 

Regarding YLs‟ ability to learn English skills, the findings of the study revealed that most of 

the UPTs hold beliefs about YLs‟ ability to develop 4 English skills via the engagement in 

different appropriate activities or tasks. By doing so, their curiosity and interest in languages are 

awakened. That is also because “children are cognitively stimulated when offered opportunities 

for developing language-learning strategies” [21, p.6]. Moreover, it cannot be denied that 

children are able to comprehend a lot more than they can produce. If tasks are tuned to their 

abilities, they are able to figure out new meanings or guess meaning in a new context [20]. This 

finding of the study is aligned with Nikolov‟s opinions [20] that YLs from grade 1 to 5 can 

comprehend and follow or perform appropriate tasks or instructions, and they can also develop 

the ability to read or write appropriate texts or messages as mentioned above.  



TNU Journal of Science and Technology 229(03): 227 - 236 

 

http://jst.tnu.edu.vn                                                234                                                   Email: jst@tnu.edu.vn 

Beliefs about teaching methods and self 

With respect to beliefs about teaching methods, the findings of the study revealed that most of 

the UPTs held common beliefs about the roles of organizing learning activities, creating 

opportunities for YLs to participate in learning, integrating language into skills instruction, using 

technological devices, and providing feedback. These findings are consistent with those of 

Shinde and Karekatti [6] showing that English teaching methods and techniques for YLs seems to 

be basically in tune with the teaching principles of interactive approaches or CLT and with 

Nikolov‟s opinions [20] showing that YLs find pleasure in age-appropriate activities including 

telling rhymes, singing songs, playing games, listening to and telling picture stories, acting out 

roles, etc. Most of the participants also agreed that it is necessary to create a dynamic learning 

environment in which visual, auditory, and kinesthetic activities should be employed. Klein [22] 

states that teaching English to YLs is different from teaching to adults. YLs tend to change their 

mood quite often. They do not like sitting still in one place. Children show greater motivation 

than adults to do things that appeal to them. It will be helpful if EFL teachers are creative and 

dynamic, and select a wide variety of play-based, child-initiated activities, craft activities, Total 

Physical Response activities, project work, puppets and drama activities in an English learning 

area set up for YLs [18]. 

Concerning providing feedback or correction, most of the UPTs believed that the teacher 

should correct mistakes for YLs, and YLs should not be punished for mistakes. Susan [23] states 

that making mistakes during learning process have benefits. According to Nikolov [20], errors 

are typical and they indicate where the children are in their process of learning L2; similarly, in 

L1 development, errors emerge and then tend to disappear with time if enough learning 

opportunities are offered. However, YLs need feedback on how they perform on tasks, what they 

are good at and what they need to practice more to perform better [24]. 

Regarding beliefs about self, the finding of the study showed that all the UPTs hold common 

beliefs about self. This finding is similar to that of Liao‟s study [16], showing a strong sense of 

self-efficacy, which may have a positive impact on their performance in their future work as 

English teachers. According to Rixon [25], YL English teachers need a confident and fluent 

command of English if interaction and linguistic accommodation to the learners are to be feasible 

in class. If learners are provided with such optimal approaches, they may be able to make the 

most of their capacities as YLs. In addition, UPTs require an understanding of child development 

as well as being sufficiently confident to speak fluently and spontaneously to children in the L2 

using language considered suitable for this age group [18].  

4. Conclusion 

The aim of the study is to investigate UPTs‟ beliefs about EFL teaching to YLs. The findings 

revealed that most of the participants hold common beliefs about YLs‟ EFL learning, teaching 

methods and self. The current study has been conducted before the UPTs take teaching practicum 

and graduate from university. Therefore, the findings may help UPTs themselves to adjust their 

instruction in the future. In addition, the study may help to explore whether there are 

inconsistencies between prospective teachers‟ beliefs with the realization in their performances as 

stated in Hadiyanti and Yolanda‟s study [9]. This study attempted to make a contribution to 

English teacher education in EFL contexts by emphasizing beliefs about teaching English to YLs. 

It is expected that the findings of the current study will help student teachers learn more about the 

importance of beliefs in English teaching and pay more attention to the improvement of their 

teaching strategies and principles. The beliefs that UPTs hold can affect their responses to teacher 

education courses as new ideas and information being provided in the courses may be filtered 

through the individual teachers‟ beliefs during the training [26]. Moreover, the study may provide 

English educators, researchers or curriculum designers with more evidence about the student 

teachers‟ beliefs about English teaching to YLs so that they can make adjustments to teacher 
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education programs in order to better prepare teachers for classroom teaching. Although the study 

has uncovered beliefs about teaching English to YLs as the potential of providing valuable 

insights into the planning of teacher education courses in HUTECH University and similar EFL 

contexts, limitations related to sample and research site cannot be avoided. Therefore, it is 

suggested that more extensive research is needed in the future with more participants and 

research locations so that the findings can be generalized to more similar EFL contexts; or future 

researchers should conduct studied to compare beliefs or practices of in-service and preservice 

teachers in different EFL contexts.  
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