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This study aims to investigate the integration of social-emotional
competences in the pre-service EFL teacher education curriculum of a
pedagogical university in Vietnam. Document analysis was utilized and data
analysis results show that although social-emotional competences are
significantly represented in the curriculum, they are largely implicit and
unevenly distributed across the five core social-emotional competences as
well as their specific skills. Specifically, Self-Management and Relationship
Skills are strongly emphasized while Self-Awareness, Responsible
Decision-Making and Social Awareness are much less emphasized in the
curriculum. Notably, Self-Awareness is the least emphasized competence
among the five core competences. This uneven distribution is
understandable as it reflects Vietnamese cultural and educational values,
which tend to prioritize collective harmony over individual emotional
expression. The findings of the study can offer valuable guidance for
educational policymakers, curriculum developers and educators in
promoting holistic teacher education and EFL instruction. Based on these
findings, practical recommendations are provided, including explicit
integration of social-emotional competences in the teacher training
curriculum, especially in learning outcomes, course contents, separate
modules, daily practices and assessment criteria.
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TU KHOA

Hoc tép cam xuic — xa hoi
Néng lyc cam xtic — x& hoi
Pao tao gido vién tiéng Anh
Giao duc toan dién

Phéan tich chuong trinh

Muc dich ctia nghién ciru nay la kham pha murc d6 1ong ghép cac ning luc cam
xuc — x4 hoi trong chuong trinh dio tao gido vién tiéng Anh tai mot truong dai
hoc su pham ¢ Viét Nam. Thong qua phan tich chuong trinh dao tao, két qua
phan tich s6 liéu cho thiy cac ning liuc cam xtic — xi hoi tuy da dugc 16ng ghép
trong chwong trinh, nhung chi yéu & dang gian tiép va phan bd chura ddng déu
giita nam nhom ning luc ¢t 16i cling nhu cac ky nang thanh phéan. Cy thé,

nang lyc tw quan Iy ban than va xay dung mbi quan h¢ 1a hai nhom duoc thé
hién rd nét nhat trong khi ning luc tr nhdn thire ve ban than, ra quyét dinh co
trach nhiém va nhan thire x3 hoi xudt hién vé6i tAn suét it hon. DPang chu y, tu

nhan thirc v& ban than 1a nhom nang lyc it dugc dé cap nhét. Sy phéan bd khong
ddng déu nhiing ning lyc nay khéng khé hiéu vi né phan 4nh cac gia tri vin
héa gido duc Viét Nam vén d& cao sy hai hoa tap thé hon 1a biéu dat cam xiic
ca nhan. Nhiing phat hién nay s€ giup cac nha hoach dinh chinh sach, ngudi
xdy dung chuong trinh va giang vién trong viéc dinh huéng phat trién chuong
trinh dao tao gido vién mét cach toan dién hon. Trén co s¢ dd, nghién ciu dé
xuét mot s6 khuyén nghi cu thé nhu: 16ng ghép céc nang lwc cam xiic — xa hoi
vao chuong trinh dao tao gido vién mot cach rd rang hon, dic biét vao chuin
dau ra, ndi dung hoc phﬁn, mo-dun chuyén biét, thyc hanh thuong xuyén va
tiéu chi danh gia.
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1. Introduction
1.1. Rationale

Social Emotional Learning (SEL) has been increasingly recognized as an integral part of
education in many parts of the world. SEL is valued by scholars worldwide for its positive impacts
on students' academic outcomes, emotional well-being and social skills [1]. In teacher education,
SEL has also gained increasing attention as researchers believe that SEL integration can foster
social-emotional competences (SECs) for future teachers, which not only help them manage their
classrooms effectively but also prepare them to model and teach these skills in their students [2] -
[4]. With growing international recognition, teacher training programs worldwide are increasingly
adopting explicit SEL frameworks such as those provided by the Collaborative for Academic,
Social and Emotional Learning (CASEL) to train future teachers with the hope that they will
become not only academically proficient but also socially and emotionally competent.

In the field of EFL teaching and learning, SEL plays a very meaningful role. Research has
demonstrated that language learning processes inherently involve emotional and social factors such
as anxiety, shyness, lack of confidence, pressure and cross-cultural communication rules [5] - [8].
Therefore, EFL teacher education programs need to equip future teachers with essential SECs not
only for their own sake but also for the benefits of their students. With strong SECs, teachers are
more likely to model and foster SECs for their students [4], [9], [10]. These practices will contribute
to promoting students’ holistic development by enhancing their language proficiency and fostering
their social and emotional skills at the same time.

When it comes to Vietnam, although its educational philosophy and practices are historically
influenced by Confucian values, the country still recognizes the importance of holistic
education. Therefore, it has introduced significant reforms. One of the most comprehensive reforms can
be seen through the 2018 National General Education Curriculum, which has made a strong transition
towards competency-based and holistic education [11]. This reform strongly emphasizes the
importance of general and specific competences, values, attitudes and behaviors, not just knowledge
acquisition. Basically, most of these qualities, values and skills align with SEL principles. Despite these
favorable conditions, explicit SEL implementation in Vietnam remains limited [8], [12]. Similarly,
systematic research on the integration of SEL in general and SECs in particular in EFL teacher
education programs in Vietnam remains limited [9], [10], [12], [13]. This research gap highlights
ongoing uncertainties about the extent to which SEL is currently integrated into the EFL teacher
education curriculum and how well pre-service EFL teachers are equipped with essential SECs.

A thorough and detailed curriculum analysis, therefore, was conducted to fill this gap. This
analysis focuses on analyzing the EFL teacher education curriculum of a pedagogical university in
Vietnam to assess the extent to which the five core SECs and their specific skills are addressed.
This analysis was guided by the CASEL framework, a globally well-established framework for
systemic SEL as it offers a comprehensive framework with specific, actionable and measurable
skills [1]. The findings of the study revealed the current status of SEL integration, identifying
strengths and limitations of the curriculum in terms of SEL. These findings provided a firm
foundation for the researcher to make practical recommendations for enhancing SEL
implementation in Vietnamese teacher training programs.

1.2. Social Emotional Learning and the CASEL Framework

According to CASEL [1], SEL is “the process through which all young people and adults acquire
and apply the knowledge, skills and attitudes to develop healthy identities, manage emotions and
achieve personal and collective goals, feel and show empathy for others, establish and maintain
supportive relationships and make responsible and caring decisions.” CASEL has also developed a
Framework for Systemic SEL, which outlines five core SECs along with their specific skills, which
have been proven to be essential for success in school, life and professional contexts [14].
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Figure 1 provides an overview of this framework, which lays the theoretical foundation for this
study. At the center of the framework are the five core SECs, namely Self-Awareness, Self-
Management, Social Awareness, Relationship Skills and Responsible Decision-Making.
Surrounding the core competencies are different layers of influence, including classrooms, schools,
families and caregivers and communities. These layers indicate the support needed for effective
SEL implementation, including SEL instruction and classroom climate, schoolwide culture,
practices, policies, authentic partnerships and aligned learning opportunities.

The framework is built and continuously developed based on extensive research and best
practices. Therefore, it has broad applicability and empirical validation. It provides educators with
clear and comprehensive guidelines to support students’ emotional intelligence and social
competence, contributing to holistic development [2], [4], [14]. That is why the CASEL framework
was selected as the analytical framework for the present document analysis. It offers a structured
basis for examining how the five core SECs are embedded - either explicitly or implicitly;
emphasized or neglected - within the curriculum of EFL teacher education. More specifically, this
study employed the CASEL’s competencies and their associated skill sets as a coding guide to
systematically investigate the curriculum content.
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Figure 1. CASEL’s 2020 Framework for Systemic SEL
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1.3. Social Emotional Learning in Teacher Education

In recent years, many researchers and educators have acknowledged that preparing future
teachers is not just about equipping them with content knowledge or teaching methods. They
emphasized that it is also necessary to foster their own SECs so that they can better manage stress,
regulate emotions and build stronger relationships with students. Strong SECs also enable teachers
to effectively model, support and teach social and emotional skills for their students [3]. These
competences and their specific skills are essential not only for teachers themselves but also for
their students and other stakeholders. SEL can help build safe, inclusive and supportive learning
environments, which are beneficial for both teachers and students [2] - [4], [10].

Both Penton Herrera & Martinez-Alba [7] and Tran [10] emphasized that when SEL is explicitly
taught, teacher candidates are more socially and emotionally competent. Lawlor [3] also showed
that SEL should be integrated into every aspect of teacher education, from theory to practical
applications. Similarly, Schonert-Reichl [4] documented that explicit SEL training can foster more
socially and emotionally competent educators, highlighting the growing demand for training in
SEL for both pre-service and early career teachers. Moreover, it was found that many teacher
education programs still lack a structured SEL integration. In other words, SEL is often
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insufficiently addressed, implicitly embedded, unevenly distributed and undervalued in teacher
training curricula. These concerns call for the need to embed SEL as a core component of teacher
education, not just as an optional or extra-curricular program [4].

In the context of teacher education in Vietnam, Huynh et al. [12] reported that many Vietnamese
student teachers were unfamiliar with the term SEL and its related concepts. These pre-service teachers
also showed uncertainty about how to teach SECs for their students, and expressed a clear need for
more concrete training and practical strategies. Phan [13] also noted that although some elements of
SEL were present in teacher training programs, they were typically embedded implicitly within general
psychological or pedagogical courses rather than explicitly taught. Do and Zsolnai [9] also reported a
lack of structured SEL training, which posed challenges for pre-service teachers to deal with the social
and emotional aspects of teaching and learning satisfactorily. These findings point to a significant gap
in how SEL competences and skills are addressed or covered in teacher education programs. This study,
therefore, was conducted to address the gap. It aims to assess how each of the five core SECs and their
specific skills are represented, integrated or perhaps overlooked in the EFL teacher education
curriculum of a pedagogical university in Vietnam.

2. Methodology

This study utilized an in-depth document analysis to explore how SECs are integrated into the
current EFL teacher education curriculum at a pedagogical university in Vietnam. This university
was selected via “purposeful sampling” strategy because it offers a well-established undergraduate
EFL teacher education program. In addition, the university is a familiar site to the researcher;
therefore, it allows for easier access to data sources. The curriculum selected for document analysis
was officially issued in 2022 by the rector of the university, and it was the official and most updated
curriculum at the time of the study. The documents for analysis included both the overall
curriculum framework and a collection of 78 detailed course syllabi. The analysis focused on five
important components of the curriculum, including program learning outcomes, course outcomes,
course contents, teaching methods and assessments [15].

The analysis adopted a deductive coding approach, and was guided by the five core SECs and
their specific skills outlined in the CASEL framework [1] as can be seen in Figure 1. Both explicit
and implicit SEL-related skills were considered and coded. For instance, a course learning outcome
that mentions “understand cultural values of other countries” would be coded as an explicit
reference to Social Awareness, whereas a course content such as “write essays expressing
viewpoints” would be classified as an implicit reference to Self-Awareness. Data analysis was
conducted on MAXQDA software. Text segments within the curriculum documents were
highlighted and coded according to the predefined SEL skills in the coding guide. After the coding
phase had been completed, MAXQDA's visualization tools were used to generate the overall
pattern of the frequency of SECs within the coded data. Excerpts or direct quotations from the
curriculum were then extracted from the software to illustrate the findings presented in the report.
These techniques help ensure the credibility of the findings.

3. Findings and Discussion
3.1. Findings

Figure 2 illustrates the overall assessment on the emphasis placed on each of the five core SECs
within the EFL teacher education curriculum. The total number of instances identified is 238. This
number indicates a significant coverage of SEL skills integrated into teacher preparation. However,
the distribution across the five core competencies reveals notable differences: Self-Management
(SEM) is the most emphasized with 82 occurrences, followed by Relationship Skills (RES) with
71, Responsible Decision-Making (RDM) with 43, Social Awareness (SOA) with 31 and Self-
Awareness (SEA) with only 11 instances.
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Figure 2. Distribution of SECs in the curriculum

Regarding Self-Awareness (SEA), Table 1 shows that the five specific skills under this competence
are addressed in the curriculum to different extents. SEAS. Maintaining self-confidence and optimism
is the most frequently addressed, with six references. This figure highlights the importance of
maintaining confidence in language learning. Meanwhile, other skills of Self-Awareness such as SEA3.
Recognizing strengths and limitations and SEA4. Identifying personality and values receive very little
attention. Actually, each skill is addressed only one time in the curriculum.

Table 1. Specific Self-Awareness skills included in the curriculum

Self-awareness Skills No. Illustrative excerpts
SEAL. Identifying & expressing emotions
SEA2. Recognizing & asserting personal needs
SEA3. Recognizing strengths & limitations Evaluate strengths & weaknesses
SEA4. Identifying personality & values Understand personal qualities
SEAS. Maintaining self-confidence 6  Build self-confidence & positive thinking ...

With regards to Self-Management (SEM), Table 2 shows that SEM5. Being proactive in tasks
stands out at 53 out of the 82 references. SEM6. Effective time management also receives
considerable attention (20 references). In contrast, SEM1. Adapting to new situations receives little
explicit attention (only one reference). Other skills like SEM3. Overcoming challenges and SEM4.
Resisting negative behaviors seem to be absent from the curriculum.

Emotion understanding skills
Write essays expressing viewpoints

—_— =N

Table 2. Specific Self-Management skills included in the curriculum

Self-management Skills No. Illustrative excerpts
SEM1. Adapting to new situations 1 Adapt to diverse working environments
SEM2. Goal setting 8 Develop lifelong learning and goal-setting skills
SEM3. Overcoming challenges 0 No explicit reference found in the curriculum.
SEM4. Resisting negative behaviors 0 No explicit reference found in the curriculum.
SEMS. Being proactive in tasks 53 Actively participate in class activities
SEM6. Effective time management 20  Complete tasks on time

Coming to Social-Awareness (SOA), Table 3 reveals that the strongest emphasis is placed on
SOAS5. Appreciating diversity (10 references). Similarly, SOA3. Understanding perspectives (9
references) is frequently addressed. Other skills such as SOAI. Showing empathy and SOA4.
Respecting others receive much less emphasis (5 references). SOA2. Recognizing strengths and
weaknesses is the least emphasized with only 2 references.

Table 3. Specific Social-Awareness skills included in the curriculum

Social Awareness Skills No. Ilustrative excerpts
SOAI1. Showing Empathy 5 Share with peers to resolve learning tasks
SOAZ2. Recognizing others’ strengths & weaknesses 2 Apply knowledge about different learners
SOA3. Understanding others’ perspectives 9  Analyze texts from multiple cultural perspectives
SOAA4. Respecting others 5 Promote respectful classroom behavior
SOAS. Appreciating diversity 10 Understand cultural values of other countries
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Turning to Relationship Skills (RES), Table 4 shows that the most frequently addressed skills
are RES3. Working well in groups (31 references) and RES2. Effective communication (26
references). In contrast, RES4. Conflict resolution and RESS. Seeking and offering help receive
much less emphasis (6 references each). Finally, the curriculum’s emphasis on RES!. Building and
maintaining relationships with diverse groups is the least with only two references.

Table 4. Specific Relationship Skills included in the curriculum

Relationship Skills No. Ilustrative excerpts
RESI. Building relationships 2 Develop collaborative skills in diverse working environments
RES2. Effective communication 26  Enhance effective communication
RES3. Working well in groups 31 Effectively collaborate in learning activities
RES4. Conflict resolution 6  Develop cooperation and problem-solving skills

RESS. Seeking & offering help 6  Actively help other people

Finally, when it comes to Responsible Decision-Making (RDM), Table 5 indicates that the most
frequently addressed skill is RDM3. Gathering information and proposing solutions, with 20
references. RDM4. Creative thinking and adapting to change is also frequently addressed with 11
references. RDM?2. Considering diverse factors in decision-making is moderately addressed (7
references). However, RDM 1. Identifying and clarifying complex information is mentioned only
once, and RDMS5. Evaluating consequences is completely absent.

Table 5. Specific Responsible Decision-Making skills included in the curriculum

Responsible Decision-Making Skills No. Illustrative Excerpts
RDMI. Identifying & clarifying information 1 Analyze, synthesize & compare information
RDM2. Considering diverse factors in decision- 7 Apply legal knowledge to solve practical
making situations
RDM3. Gathering information & proposing 20 Synthesize information into theory for
solutions application in practices
RDM4. Creative thinking & adapting to change 1 Creative problem-solving in real educational

contexts

RDMS. Evaluating consequences 0  No explicit reference found in the curriculum.

3.2. Discussion

The findings from this study reveal both strengths and gaps in the integration of SECs into the
EFL teacher education curriculum at the selected pedagogical university. In general, SEL-related
skills are frequently integrated into the curriculum; some are explicitly while some are implicitly
embedded. This frequency indicates a clear recognition of the importance of SECs in pre-service
teacher education. However, the distribution across the five core competencies as well as their
specific skills indicates a great imbalance, which aligns with and extends the findings of previous
studies in the field.

Self-Management (SEM) is the most emphasized competency in the curriculum. The first
priority for this competence aligns with the Confucian values, which have long been embedded in
Vietnamese education. These values expect Vietnamese people to show discipline, diligence,
perseverance and personal responsibility [16]. The curriculum's strong emphasis on SEM-related
skills such as proactive participation, self-regulation, goal setting and time management also
reflects the society’s expectations on teachers’ responsibility and professionalism. This strong
emphasis also aligns closely with the contemporary challenges of Vietnamese EFL teachers, who
frequently encounter workplace stress such as large class sizes, diverse learner needs and
achievement-driven, competitive educational environments [16].

Relationship Skills (RES), the second most addressed competence, are also frequently present.
These include collaborative learning, communication, teamwork and conflict resolution, all of
which are necessary in effective language classrooms. This finding is consistent with previous
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studies such as Tran et al. [8] and Penton Herrera & Martinez-Alba [7]. All of these studies stress
that Relationship Skills are very important for EFL teachers and learners. Because of the interactive
and communicative nature of language teaching and learning, teachers are expected to demonstrate
good Relationship Skills as well as encourage collaborative learning environments for students to
practice and foster their language skills in authentic contexts [5] - [8].

Responsible Decision-Making (RDM) is much less emphasized than SEM and RES. This modest
coverage implies that future EFL teachers are not well-prepared for the complex decision-making
challenges of modern classrooms [4]. Although this competence is moderately emphasized, the
presence of Responsible Decision-Making in the curriculum still reflects Vietnamese cultural and
educational values, which emphasize moral education and ethical behaviours [16]. These values also
expect teachers to provide moral guidance, model ethical behaviors and support students in making
responsible decisions. With good Responsible Decision-Making skills, teachers can effectively
evaluate multiple factors such as learner diversity, cultural sensitivity and pedagogical effectiveness
to be able to select the most appropriate teaching methods or assessment strategies.

Social Awareness (SOA) includes important skills like empathy, understanding diverse
perspectives and cultural sensitivity for any language learner and teacher; however, this
competence is not satisfactorily addressed, with only 31 references. This moderate coverage may
limit pre-service teachers’ preparation to understand and respect others, especially their students
and their colleagues. Because of the inherently social and intercultural nature of English language
teaching and learning, this is a concerning gap of the curriculum that needs to be addressed
satisfactorily [7], [8]. Curriculum developers and teacher trainers could consider enhancing Social
Awareness for pre-service teachers by introducing more group discussions, cross-cultural
comparisons and empathy-building activities.

The most notable finding is that Self-Awareness (SEA) is the least emphasized competency,
with only 11 references. This finding is not unexpected as it aligns with previous studies. For
example, Schonert-Reichl [4] reported that Self-Awareness is rarely addressed in teacher education
programs. This finding is also understandable in the context of Vietnamese culture, which tends to
prioritize social harmony and collective identity over individual emotional expression [16].
However, this is a significant gap that needs to be addressed since Self-Awareness is foundational
to other SECs within SEL frameworks [1].

In summary, document analysis results show that the curriculum covers a high frequency of
SECs. This high frequency indicates that the pedagogical university recognized the importance of
integrating SEL principles into its curriculum. However, there is a lack of balance across the five
core SECs and the specific skills under each of the core competence. This uneven distribution
aligns with previous studies around the world that teacher education programs often integrate SEL
implicitly, unevenly and inadequately [4]. These gaps indicate the need for a more intentional,
explicit and balanced integration of all the five core SECs across the curriculum. This structured
SEL training would enhance teachers’ own SECs and classroom effectiveness. It can also support
the goals of competency-based and holistic education of Vietnam [11].

4. Conclusion

This study has investigated the integration of SECs in the pre-service EFL teacher education
curriculum at a selected pedagogical university in Vietnam. A comprehensive document analysis of
the curriculum shows that SEL skills are present in the curriculum. However, their integration tends
to be implicit rather than explicit or direct. Self-Management and Relationship Skills were strongly
emphasized. However, the curriculum pays limited explicit attention to Self-Awareness, Responsible
Decision-Making and Social Awareness. This uneven emphasis is understandable in the context of
Vietnam’s cultural and educational values, which normally value collective harmony, moral conduct
and societal responsibility than personal emotional well-being. To address this gap, the EFL teacher
education curriculum needs to implement an explicit and balanced integration of SEL competencies
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into course objectives, course contents, teaching methods, separate SEL training modules, daily
instructional practices, assessment criteria and institutional policy. These strategies can significantly
enhance pre-service teachers’ SECs, empowering them to confidently model and teach SECs for their
students, promoting competency-based and holistic education. In conclusion, this study yielded
meaningful findings and made practical recommendations to enhance SEL integration into
Vietnamese teacher education. Future research could base on these findings and conduct interviews
or classroom observations to further investigate this issue.
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